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Foreword 



The cntcs and th^ defenders of secondaiy schools scldoni as^ce. 
but ihey do possess a common outlook about the importance of cer 
tain base ^dlls- The abfBty to read; io aiitc, and to compute is gen 
€ral!y b^cved to be as important to the youlh of today and tomoirow 
as :t was to ihs youth of yesterday. 

Some educatois brieve certain other sloHs to be of equal value. For 
instance, the copadty to solve problems, to dcmonstiate entry lev^l 
career ^dlls, oi to develop good interpejsonal relaConships receives 
high marks in many scclois. 

Concern is being expressed by the public and by the profession that 
too many h^h school graduates are deficient in these matters Too 
many ^.'outh leaving school demonstrate an inabiEty to compute welJ 
enough to be mtelBgeni consumers- or lack a reading profidency suf 
ficent to follow job instructions and base ^fety rules. 

The question is not one of saeenlng persons out of a lilplonia: 
Rather, the question is one of identifying and remediating defidendes 
early m a student s career tvhSe at the same time verifying to the com 
munity that the end result of secondary education does meet the ex 
pectations of sodety. 

This monograph on con^petenc^r tests addresses the dual question 
of assisting students ivhilc at the same time insisting that the diploma 
regain meaning. It provides a good background to the competency 
test movement and reports upon the initiatives taken nationwde to 
use performance tests as a requirement for graduation. 

NASSP expresses its appredation to the many schools and school 
distncts who generously provided examples of their performance tests 
for this publication- 

OwenB.Kieman 
Exe^Jtiue Secretaiy 
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Introduction 

A nsa:i3 interest m applied peifoiroance testing along with a publk: 
concern about Ae qualitv of the h^h school dfplcma are together 
finding a common ground Tfcs common ground, graduation re 
quiremenli. sets the expectations for students compleling^'a sec^ndaiy 
school education. 

Stung by reports about the defidendes of today's graduate, some 
schools are launching efforts to ensure that the h:gh school graduate 
can perform some ba^c skills. The surest route to this objective is 
through competency testing. Here, profidendes or capabilities can be 
assessed rather than assumed Here. sodety"'s expectatfonsrfor gradu 
ating sercoxs can be verified as well as be identified 

The use of tests to verify competendes required for graduation is a 
relatively neiv but rapidly growdng movement in the United States. 
The Denver public schools as pioneers have been administering com 
petency tests in basic skills for 15 years. The state of Oregon in 1973 
passed legislation requiring graduates of the class of 1978 to demon 
strate profidendes in 20 areas. Perhaps because of Oregon's well 
publicized decision, interest grew during 1975 and 1976 so that some 
20 jurisdictions currently include competendes as part of their re 
quirements for the^igh school diploma. 

The tests of General Educational Development (GED). sponsored 
by the Armed Services, is one form of applied performance test Older 
youth and adults have been taking the GED high school equivalency 
test since World V/ar II- More recently, during the 1975 76 schopl 
year, the state of California begarf administering •'High School Pro 
fiaency Examinations** to interested students of age 16 and over 
The certificate av-rarded to students who pass this examination carries 
a legal status equivalent to the regular diploma. 

this monograph, however, does not focus upon general equiva 
lency exammations. Rather, its purpose is to explore the use of a va 
nety of spedfic competency tests that measure skill achievement re 
quired for high schoof graduation. The successful performance of 
certam competencies ordinarily is viewed as an important adjunct of 
course work. They are not seen by most Schools as a replacement for 
course work, but rather as one significant step toward gaining the 
diploma. 
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Detinitions and Clarificdiiqns ^ . 

AppSed pcrfoxmancc testing is simply the measurement of per 
fcimancc In an actual or simulated setting. '^Knowledge about" a topic 
^ insu^denL Examltkes must actually demonstrate ihe ability foper 
fcnn required tasks. . * . . 

The Umted States Government, as well as business and industry, 
uses peifojmance tests to determine* qualifications oT job applicants. 
For in^taJsce, ihe Government Printing Office utilizes performance 
measures for. various printing tasks as the basis for selecting new 
empJoyees. and theTedcral Aviation Administration uses proficiency 
^ tests to evaluate the sucjcess of training programs. Usepf performance 
tests iiHely idl] accelerate since recent court deci^ons have required 
^employment tests *o be job (or skill) specific. 

In secondaiv schools, driver training is the most obvious type of 
performance test The writing of an essay or the solving of an equa 
tion. hov^cvef. are also performance tests. Competency may be meas 
ured by paper and pencil tests as well as by other means. 

Competency {or proficienc^O tests are criterion referenced meas 
urcs. Giaser and Nitko define trfe approach to testing as follows. 

^ criterion referenced test is one that is deliberately constructed to 
yield measurements that are directly mterpretable in terms of speci 
fied performatice standards.^ 

Criterion referenced tests are not designed to determine an indi 
i^duals relative standing in some norm group. Rather, they tell what 
an individual can or cannot do with certain specific requirements. 

Most standardized achievement tests are survey tests designed for 
normative mterpretations. It is, however, possible to use them as per 
formance or proficiency measures.* Cutoff scores or criterion levels 
can be set by a school district in defining the competencies it con 
siders important. Teachers can then be asked to evaluate the indivi 
dual items on the test for content validity and for level of difficulty. 

Most measurement personnel, however, would probably recom 
mend a specially tailored, criterion referenced test to determine 
graduation requirements for a school district. The objectives to be 
achieved and the tests to measure the objectives sought can be de 
vcloped locally with success. Or they can be developed by a pansh, 
county, or state. 



L Gl2*ei. Robert and Nitko. Anthony J,, "Measurement jn Learning and Instruction/ 
m Robert L Thomdikc {Ed.}, Educauona! Measurement, American Council on Educa 
lk>n. y/asfnngton, aC. 1 971. p' 653, 



The cntlccil dement of ^ performance test is its authenticity. Good 
perform^ince tests are congruent with the tasks of life. They arc func 
tional rather than speculative. Berformance tests may be simulated, of 
course, but jhe simulation should mirror reality. Certainly they should 
involve the opp//co/i"on of skills and knowledge. 

The term "functional literacy" usually applies to performance tests 
used to measure competency in reading and writing. Examples of 
functional literacy may include, for instance, understanding a lease or 
contract, reading a newspaper, summarising a driver s license manual, 
explairung a dhart, or following written directions. Performance tests 
m reading and writing ordinarily do not include decoding nev; words, 
"speculating about a story plot, g'r using syllabication skills. 

* .Competency te^ can be u^eA to measur^e a vOide spectrum of 
behavior. They can be applied to specific jobs in specific settings, to. 
•basic edycatipnal sHills such as mathematical computation, or to more 
general capabilities. The le;vel gf their use depends upon the objectives 
at hand, ' - ' ^ 

The*effeclive use of competency based education, then, depends 
upon a clear undjgfstanding of objectives, and a precise statement of 
the behaviors that demj)nstrate the required competency levels. 

TIje. length pf.tjrfie rriay vary in competency based education, but 
achieverrTent is hel^ constant. Identical criterion level^are established 
for the test groups. Of course, as objectives change, the criterion levels 
may be adjusted to meet new situations.^ 

Since competency based education emphasizes the achievenient of 
specified objectives and not the ranking of learnerS, schools may pro 
vide a variety of instr^uctional routes for students. One major thrust of 
'competGuicy-based education, therefore, is to prdvide*alternative set 
" tingsior teaming. « • 

' \ , ^ The Public Push 

• Many citizens view schools today withxi certain skepticism. They* 
feel that despite heavy expenditures the educational gains are neg 
ligiblc at best. What is the purpose, the public asks, of sending students 
to school for 12 years if upon graduation these young persons cannot 
read well or compute accurately? A resistance is growing toward the 
mere attendance of students in school, new tjuQsticfns are being asked 
about the outcomes of this attendance. '» ' . ^ 

As a result of this public review a^d analysis, schools are being 
asked to account for tliel quality of theil- products. Thus, the signifi- 
cance of graduation requirements comes into focus. Graduation, as 
the capstone of secondary educaftion, logically should reflect some 



central pnorities of schooling. Citizens are asking for students to 
demonstrate these priorities. They want measurable results iOlOthe'' 
education dollars spent. • 

Declining test scores and other indicators of marginal student 
performance play a part m the, publics determination to define the 
high school diploma. Among the concerns are these: * 

• Scores on the Scholastic Aptitude Test (SAT) bave fallen from a 
mean of 473 on th-e verbal section in 1965 't<5 a.mean of 434 \w 
1975,'and from a mean 'of 496 on the mathematics section ivi 
1965.to a mean of 472 in 1975. ^ 

. • The National Assessment of Education Progress (NAEP) in 1975 
reported a decline in science knowledge among American stu 
dents between 1969 and 1973 equivalent to a half-year loss. in 
learning. ' . " * n 

• NAEP also has reported in a nationwide survey of 17-year old 
students and young adults that "many consumers are not pre 
pared to shop wfeely because of their inability to,use fundamental 
math principles such as figuring with fractions or' working with 
percents." - ' . y . 

• Twenty three million Americans fire functionally illiterate, accord 
ing to a study sponsored by the U.S; Office of Education/ 

• Comparative surveys of writing skills in 1^0 and 1974 show 13- 
and 17 year-old youth to be using a more limited vocabulary 
and writing^ in a shorter, more *'primer-like" style in 1974 than in 
1970. . ' ' - 

• The American Cpllege Testing (ACT) program also has rqporte ' 
a decline in the average scores of students applying^ iofcoWege' 
admisstoh. , ^ , ^^^^"^^ 

• The Association of Acnerican^^bliSfier^ revised its textbook 
study guide for college freshmen in 1975, gearing' tht; reading 
level down to thenirrfhigrade. 

• College^ffidals. business firms, and public agencies are dismayed 
inability of younger persons* to eicpress themselves clearly 

in writing. , ^ > * ' 

The public and many professionals wanf to reverse this decline. 
Since an obvious checkpoint^upon the effects of schooling comes at 
the conclusion of the twelfth grade, requiremeijts for graduation take 
on a new dimension. Schools, as well as students, can be viewed and 
evaluated according to criteria measured by performance tests. The 
capability of the "product" becomes a significant matter. 
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Secondary education has. oji course, been mQving toward com- 
petency-based, criterion referenced education for a decacfe. Beginning 
with programed instruction in the early 1966s, then moving to a focus 
upon behavioral objectives, and followed by the current interest in 
"o\itc6mes " educators marched to their own drummer but fpllou^ed 
the same general tune that recently has interested the public. 

Critenon-referenced tests were felt by many educators to be fair 5nd 
democratic measures. As the egalitarian society grew in America, 
normed tests came under increasing criticism. This outlook, together 
^with a thrust by the 'profession toward specific behavioral objectives, 
led logically to a growing interest in performance tests as measures bf 
progress for individual students. Thus, jt is only a small step to begin 
using these measures in response to the current interest in' verifying 
basic skills as part of the graduation requirements. 

The States and Competency Requirements 

Aside from the general equivalency test developed by California 
and a national use of the GED Tests, only the state of Arizona requires 
verified competencies for graduation foiJhfijJass^f 19^76r-T^receive- 
a diploma in Arizona^udentS fffSsfclemonstrate a ninth grace read- 
ing level. . 

New York, .of course, administers the Regent s Examinations and 
awards the Regent s diploma to students successfully, passing these 
examinations. Other states, however, appear more interested in 
establishing a floor under the single diploma rather than initiating a 
special diploma which reflects high scholarship. 

The California legislature in 1969 enacted minimum requirements 
in reading and mathematics, thus becoming the first state tb establish 
a specific level of achievement for the high school diploma. The re- 
quirement, however, was repealed because of loopholes in the law 
Also, many, persons objected to all school districts in California being 
required to meet a single standard. A law was then passed specifically 
forbidding state authorities to adopt statewide minimum Standards fo- 
graduation from high school Rather, the state was authorized to pro- 
pose examples of such standards for distribution to local school 
districts for their information. 

Currently, the California State Superintendent of Public Instruction 
IS asking the legislature to require *that every student achieve a certain 
level of competency, together wjth a marketable skill, in order to 
qualify for a diploma. This request reflects the recommendations of 
California's Commission on Reform of Intermediate and Secondary 
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Ediicaton IRJSE) ihat the leaiT>ei\ progress m an mstn^i^onal pro 
i^am should depend on demorsit ra ied prcf3CieJiL> in achieving spe^ 
£ed educ2l:<wi2l outcomes. 

Tl2c Or^on Slate Board of Ediacaton. :n response lo "ihc i han^g 
needs oi Oregon leaHiCxsT eslabS^ed in 1973 sx goals for Ihefr 
putBc schools. Based upon these 20 areas personal, social 
and caree: deveJopn*enl were jdenCficd as necessary to siirvival in 
modem Me, These areas become a part of the rcquiren^enls fc>r a 
diploma beginning oilh the class 'of 1978. Competency must be 
demonstrated m each of the 20 areas, but the level of competent? is 
determ j^ed locally each dxslndL Slale*dc guid^nes are ava3^1e 
as a reference. \ 

The 20 area54>f hilniijium surusv^ levd iompelei^des are: 

Persona! Development To surdvc anc grow as an andiwdual 
Oregon believes it necessaiy to develop Ma) base sJdlls -reading, 
wnling, computing. lislcning, q>ealdng^ and analyang, fb) under 
standing sacntJic and technologscal processes. Cc) understanding the 
pnnqples m\o\\ed to maintam a healthy mind and body, (d) the s?dls 
to remain a lifelong learner. 

Soaal Respons3>ihti,, Good dlizenship requires the abiSty to cope 
responsibly (a| w^ith loc^and slate government as well as national 
goveinment (b) in personal interactions vwlh the environment (c) on 
the streets and hlghu/ays. (d) as a consumer of goods and serwces. 

Career Development To sunwc and advance in any career area. 
sti»denls arc asked to develop (a) entry level sldHs for ihdr chosen 
career fields, (b) good woik habits and attitudes, (c) the ability to main 
tain good interpersonal rdationshq>s, (dj the aMity to make appro 
priate career dedsions. 

Local school boards may establish ihe pcrfomiance indicators they 
are willing to accept as evidence that the student has indeed de 
V eloped the required competencies. Not all competencies need be 
developed on campus or within the schooling process. School per 
sonnel however, are expected to evaluate competencies learned off 
campus as well as on campus as the student works toward the 
diploma. 

In addition to the 20 competency areas. Oregon requires 21 units 
of course aedit, grades 9 12, for the diploma. Credits are earned in re 
quired areas of study. (1) ^communication skills. {2j mathematics, 
C3) soda! sdence, (4) laboratory sdence, (5) health education, (6) 
phys!cal education. (7) dtizenship education, (8) i^rsonal finance, 
(9) career education, and (10) eledives. Requirements indude a 
minimum of 130 dock hours of ihstrudion in one or more courses for 
. each of the 10 areas. 



The Vsrg^r»ja Slandards cf Qua^ty Act cffccCvc July L 1976. re 
cuarcs m^OTum stattrwiie educ^sona! o^ecSves and a ui^orm stale 
vLtde testes program m basic .AiUs iwltei two years. The teqmemenis 
indude functjonal Eteracy. computaeond dcHs. a base imowJedse of 
VS. histoiy and culture, and ^er the atxEty to enter a po^- 
seoondaiv schoo! oi &e aM2dnn^ent of.a job sJcH surfident to make irn 
n^ediafe empiOymerst pos^le. 

Thc Stale Commissioner of Education in Rorida pr<q>csed in 
November 1975. a special d:i>loma that would certify a mmmum 
competenq; in the base ^dlls. Students could earn a "'reguiar" di- 
ploma 'ivilhout passing the competency, test but they would zexxi^e 
specaal recognition for passing it Commissoner Ralph TurSngton 
slated. '•Right now you can look at a h5gh sAool diploma and it 
doesn't mean anything, you don't kixnv whether the kid can read** 

The New York Slate Base Compet^^ Tests are designed to mea 
sure the extent to whsch pi»p3s have aducved a minimum mastery of 
the bask, competencies that are Ekely to be e3q>eded of them as adults 
The tests, recommended to be admlr^ered as early as the ninth 
grade, measure achievement in fh/e base areas, reading, mathematics, 
cavics and dtizenship. pradical sciences and health, and writing sldls 
Spinning with the dass of 1979, the reading and math tests will be 
required for a diploma. The other tests iwll be administered on an ex 
pcnmcntal basi^ beginning October, 1976. Present plans indude pro 
viding new editions of the tests to be available during January and 
June each year. 

The Louisiana State School Board cf Education has considered a 
proposal by a board member for statewide competency requirements 
The proposal called for reading and math tests wnth profidency levels 
at the tenth grade as requirements for graduation. The questigri has 
been referred to the State Department of Education for study and 
recommendation. 

The Maryland Slate School Board of Education currently is con 
sidenng vanous forms of proficiency and exit e.xaminations. A dcdsion 
is expected^uring 1976. 



Local Districts and 
Competency Requirements 

A numtci of local school districts, sensing a grass roots desire to 
establish "standards'" for the diploma, have initiated competency tests. 
Denver moved earfy. requiring for 15 years that graduates demon- 
strate profiaency in four areas. {!) language. (2) reading, (3j spelling. 
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end 14) enlhrDeliC. Tl.e Denvei schools have also m^i!^-ed course 
credit jequzCTsents. 

H^e pio&aracy Scsis in Denvei ere iifl:2!3> ednrnislered di^s 
fas! serneslei ihe A gi^de, F02 students «,'bo ihi^s &5I evelua 
ton. rcn::edial dasscs eie established Sliidents ere xeiested iatci- 
ahe senior ^^eei onI> one end e haHf percent of the dass does not reach 
the desared !evd 01 compelenQ? on one or snore of the leslSw Ceiti 
ncaies of eltendancc ere presented to students *vho have not passed 
the comp^encses 01 the reqiired number of courses but wrho have 
established rea>rds of sdequale atlrodance. 

Olhes school di^cts also have tended to combine competences 
vwith course work es recijiremenls for graduafion. The board of cduca 
Lon of the V/eslside Communis Schools. Omaha, Nebraska, adopted 
an 1974 graJaaiion requiremenls that mc2ude seven areas of rr^ni 
mum competency es well es course credit For a V/estsde dgjloma, 
competences must be demonstrated In (II readlr^ !i3 wrifing, 
(3) oral communication. 44) mathematSt^ (5) consumerism, (63 the 
democrat5c process, and (7| proUem solving. 

The y/estside schools administer the n^athema^cs compelena; test 
in the ninth grade es a diasnostac tool It is then re administered in the 
eJeventh grade. Students who do not pass eSi of the 17 math com 
peiesiaes required to graduate ere channc3ed Into individual remedial 
assistance as needed 

The umtten communicefion test is administered to all sophomores 
upon enteni^ then first dass in EngHsh. Students who do not demon 
streie edequately e iviltten comniunicatior* competency during the 
first semester continue to work with thra dassrocm EngSsh teacher 
unfil they have satisfied that requirement 

The consumer competency test is given to ell sophomores. Students 
have several eddifional opportuni^es throughout the next three years 
to pass this test including the option of taking an individualized con 
sumer education course. By pas^Jig the course, students also meet the 
compel encj' requirements. 

The test in reading is administered to ninth grade sfardents the 
second semester. Students who dc not make e score of 40 or above 
on a Gates McGinitie Reading Test, Survey E, are then placed in a de 
velopmental reading program for remedial work. 

The test in democratic process is administered to juniors in US. 
History classes. Students must score at least 80 percent on a staff 
d^eloped test to be considered es passing the democratic process 
competency. Problem solving ability is evaluated the second semester 
of e student s junior year, elso in the VS. History dass. Students must 
demonstretethesteps of problem^olvingio ihe teacher by the end of 
that course. 
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■n-.e Old c<.jr.rn!:r.xeik>n Jc-sl is ^iimfxisierei *o second setrester 
sc'p'h'^cTcsifcio^sh ihe leachcr-advserprosram. 

The Gaiy. Indana. -Board ci Educafon adc^s'.ed a rc5o!ueon y> 
Seplcir-bcx 19:^1- so dei'ekr* aicrion-refei^ced exams ass^s 
sludeni con:pe:t.'nces :n iea£x^ "-^xi^S. spel^^S- rrjiihem&'c^ 
The rea£j5g Sesi x-as ai!n:xis:er«d to cki-er^ih enstfe sludenls tot she 
ftrit l^ne cn Januaiy 1976. Tlie reqirremenl to ss^coas^g corcp3eic 
ihe Tcadiig test goes mlo cHect u^ih she dass of 1977 Tests sn Lhe 
three olhcr areas are under devekipmcnL 

The Nebo Sdjool £hslnct Spanish Fork Ulah. has insirumcnis to 
vci^v competences in career education, mussc. tiirjis. physcal 
scence.geo2raphV, mathcmatk^u home ca5nom3K. EngSsh. and an 

The Salt Lake Oty School Board of Education adopted as a priciily 
goal lor the 1975-76 sdiool year the csiabSshmcnt cA competency- 
based msUrcfcon and the irifia^ion of programs to verify adaevemen! 
pnor to greduaCon from the Salt Lake Gty School EKslna By the fall 
of 1976 the school distnd shall have dcv^oped a scnes of com- 
petency exammafions for ^udents in the areas of EngSsh and 

mathematics- ■ 

The Los Angeles Board of Education nr January 1976. passed a 
requirement that all candidates for high school gn:dua£on must 
demonstrate proficiency on a reading test suffidenl to JXsm that the 
graduates rea.d and comprehend at a Iei.-cl adequate to survive m 

society, • Kyrr 

The Anchorage Borough School l^strict adopled in August 1975. 
two proficency reqursments for graduation: base Eng&h skills and 
math skills. Students are evaluated dunng the iKrd quarter of the 
tenth grade. Students not meeting the profidency requirements based 
on ih^ evaluation are required to enroll In. and pass, spedal remedial 
courses which stress base sldHs in both these subject areas. 

Parkrose School District No. 3, Portland, Oregon, has developed 
several inslrumenls,to verify graduation requirement competences in 
mathematics and writing. 

Duval County. Florida, has developed a new Functional Uteracy 
Test Onduding computation problems) to verify the base skffls re- 
quired for graduation. 

Greensville County. Virginia, has adopted a program of minimum 
standards reaching from the elementary grades through high school 

PhiHips Academy. Andovcr. Massachusetts, requires students to 
demonstrate competences in reading and wnting Students mu^t 
satisfactorily confirm these competences in English dass to qualify 

^"'^'^CraiToiy School District Craig. Alaska, has dropped the 
Carnegie unit in favor of a spectrum of performance ob;edives As a 
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student masters a %pecf3C o! oty^^ctx2s. cxe£l ss sranted tcTAard 
£iacu2t'Da ^3^ts^eIi ^ ^elenrined by pexfarmente iesls ^on^ %:lh 
oAerrDeasuies. 

The Si Pad Open Schoci St Peii Minnesola, has also slopped 
cc^urse cre^^ on Camec^ i;nfls. Ir^eaA Si Pa J Open Scfcool 
suhs£tia:es vei^icalioai c^enences ar>d c^oirpef^oes as xeijaj^e 
ments fcr gjadualiorL Students p-cr.e shefi <.b2:!> .Ti each s^a. general 
ca!^-ories £o h£El £r^iu^.ton reqtnren^ enls. 



Desisning and Using Competency Tests 

Many sAooh are interested in the desgn and use of c<?n:pelcncy 
n^casures Most paper and pencl *esls avallaKc ioda^. bovt^^ei. do 
not fneasiire "'surdvaJ Cells'* or **enab!ing cong^ences-" Educators 
need to devdop. ihen. these iesJfng devxes and pioceduresu A meas- 
ure cS ^udeni performance on tasks cri^ca] to fundionins in a com- 
p!ex sodely is a sjgnffxanl measure. sndcedL 

E^qjectfng Hoh school students to demonstrate prof^aency m 
important areas of the curriculum is consistent vtiih good educaton^ 
practice Little controversy exists on ihat point The issues raised about 
compelCTcy tesilnQ focus upon olhei matters such as the definition 
and determination of ihe pro^cncy le\ els to be required- To establish 
"and define proSdenc^- levels ihe goals must be dear, precise, and 
understandable. y/ilkouta.deaj statement <rf goals-, competency/ lesls 
can become a quagmire- 

The use of the lest must be con^d^ed. V/£l it be appied as an mdi- 
calion of general imowledge or as a demonstration of specific mim- 
mums? y/iD the tests be Unked io graduat:on? Or. wiH passing the 
test result in a cex&kate. an additional aedential or an endorsement 
on the traditional diploma? 

Since schools want profscent graduates. Ihe admimstra^on of a 
competency test should be timed w^eH in advance of gradudlion- V/hen 
students do not reach the minsmum !evd of competency, schools must 
reg>ond a^th r^edial programs to help the student reach these 
minimum levels The payoff for competency, testis^ is in appropriate 
remediation for students lacking essential competences- 
Competency tests should serv*e not only as an opportunity for 
students to jdenllfj, defidendes and to demonstrate important skills 
but more importantly, to provide an impetus for revising program 
sequence and content to help students reach desired leieh of pro^ 
fxiency. The purpose of competenq^ tests is to "screen in" students. 
10 not lo screen out students. 
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Inijne!e!v c^^r^neded to the qi;esi^ of ptaposc for the tests zs ihe 
pror2en3 trdxn^g "prcfidericv-'' V;£3 she school ics! prcSoenq; in 
skUs end JcDcrAledgt learned schoc3 or !e£l the appIicati'On of fecrr^- 
2:3 :o tasks vi^^ ere required outside sAool? Or. u£l the school 

Tf^ jr^^-iOT acceptable ie^^el o! prcfic^^cy or ad^sevement 
n:usi be cstaVli^^A VJ3 ihel minimum be pegged at a certain grade 
level cqiiivaSenl on a standardized lesl? If so, what grade ievd ss ac- 
cepiatle? Oi she in:n:n:im Jevd be 100 percent acoOTcy, or 90 - 
percent acmiacy, or 70 percent accuracy on a test of ^cUs or he- 
haviois to be Eeamed by the sltsdeni? Or w£l results be rcpoiled on 
a -pass laJ" basis? Or -a-JI ibey be defined at ^cSed ievds of com- 
petency above base lEne reqis^en^ents? 

VJfede cntenon ieveis are abso!u!e. Ibey are mot always a pjion 
They are generaSy based on ey^efjzr^oe. and ih^ absoluteness is 
aJiv-ays relied 20 a ^ciBc toe and stua^oa VJhen one uses compe- 
sences- cnte^on EeveJs change as society changes and as the ^luat^on 
deniands. New hypotheses are formulated and tests constancy re- 
examined as informalion is gathered 

SAool systems must not confuse noims wilh standards of compe- 
tency. The pujposes of the tests need to be kq>t cJeai^y in mind One 
cannot assume that a test designed for one purpose can satiny 
another purpose In addifioa the content i^aEdity of tests must be 
assured Schools should make certain that pro^k2ency tests measure 
behaviojs that reflect the lesniing opportunlSes of students 

In summary, the use of competency measures to determine the 
^ attainment of _ob;ecL^es ^nght involves five consderatons These 
jndude: ^ ~ ^ 

' • Agreement as to the kinds of indjcators to be used as et-:dence of 
achievement 

• Agreement as to the waysachievemcnt w31 be documented 
« Agreement on the levds of outcome de^ed 

• Agreement on the procedures to be followed in judging per- 
formance. 

• Agreement on remedial processes, as needed 

Cuirenfiy there appear to be two general approaches to developing 
proficency testsu One practxe ss for mdhrldual schools or school 
systems to develop instructional objecthres and then to write test items 
whxh meet these objectives. Test items can reHect noncognitive as 
a-ell^ cognitive outcomes- »t - 

A second practice is to tap exiting poc!s of test items. -Test Items 
sppjopr^W 10 examine vanous competences are besng developed by 11 
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^-?es!x£hous*^ Leerrxg Cojporal>jD. the CCLA Cen!ei foi ihe Stuiy 
cS Ev2!u*licn. end tfce'Ceeririsfcciaise foi App^d Performance 
Testing. 

E'Aei approach sr^y be u^^a s-ucctrssfuTv- The impoii&nt assi;e is 
no! ihc s^rte ci the te^ ifems, tul ibeir eppnr^nslenebs lo the pex 
foniiance being measured. 

Test experts senerall> agree lhal the chief <J3ference belu^cn cn 
Jen-onTeferenced Jesls ^nd norm refi^enced Jesls thai cnlenon 
referenced sesb are used lo dele rmine xhat a student knovi-s rathei 
ihan tr<J'jr^c~sanki> oria sca3e iv:th ic^lh^ sludepK Persons ^ho fa\'Oi 
crilenon-referenced Jests list ibese edvanlaccs: 

• They are good ways !o assess deseed achievv^nent si ob^dr^ es 
have been clearly stated 

• They can report a Eaiger amount cf sp^iSc and dela2ed in- 
foimat^on on pupH competence than can other, more extensh;e 
fnstruments at a^-en cosL 

• They emphasize mastery of specffs^ by pupfls* although some 
arixtraiiness can exist fn ihc definition of mastery and an the 
chokre of ^cdf ics to master. 

• They are meaningful measures of adiievement in that th^ 
establish a common standard for alL 

• They aSow the freedom for the aiteria in one locale to be dif 
ferent from the criteria in another 

• They have the obvious advantage of providing direct instruc 
tional feedbacks . 



Competencies and Courses 

Broadly stated, the genera! purpose of secondary education Is 
i\^ofo1d. (1} to nourish the talents of each individual^ (2) to develop 
in students common attitudes and competenaes suff:cent for sodety 
to function. 

Many skills can be measured by tests of competency. Complex 
behavioiA. ho;vever. are more difficult to gauge. The determmation of 
educational inputs and the measurement of outpub is still an indefi 
nite scence in the affective realm. The documentation of planned 
experience, therefore, remains a useful measure to school systems 
desiring that the diploma reflect more than demonstrated profxsency. 
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Scch «:boo1 sysiems ^ue that ^niczlois of performance can 
sirensthen the ev^l^J^t:o^, process but ihey ere insuf&ier-t by ihem- 
se!ies as a:!ena- The^ do not consOuie a con:plele ediscaCon ?*!ea5' 
ares of perfonnance'need to be paired some schools beEeve. v.zih 
lerfxeto^ oJ e^g^cnerxe Jo dcHniirenI a comprehen^-e education 
Airing the cjspeiience^ rir.poilanl Jo learring under drs ph2o5Cphy 
iS ihe t>ppoTlun% to study and owk in a gn^up environment The dss- 
cussson. the re^onse of ofl^s to one "s adfons, the completion of 
tasks, the assumption of respon^Sty for others, and parl5qpat:on in 
a coHectve enteipiise. a3 contnbute j^gnificantty^to a social and intd- 
leduaJ preparedness for adulthood 

Schools U5:ng credit requirements b^eve that the world into which 
youth graduate, the world of employers and of institutions of higher 
education, wants more than cognitive and psychomotor proficiency 
Tks world as also seeking, these schools b^e. certain ^xial quaSties 
such as maturity. ^ependaWity. and the abSty to work construc^-ely 
in a grorp setting- The realm of experience as well as of achievement 
3t as argued, as important to the value of the Mgh school diploma 

The graduate should possess enabling sldHs that are sodal as well as 
p^sonal The socialization dimension'of education and the experi 
eniial dimens^n of learning necessitate, according to many educators, 
the use of units as well as competencies for credit veiificatioa 

Finally, persons who propose that course credits be a part of grad 
uaton requirements ass^ jhat while some products of experience 
may be measured other products may not be so easly evaluated by 
measurement Many persons capable of passing an examination on 
sailing or mountain climbing would find themselves in deep troyble 
when iheir knowledge was tested by Mother Nature. Documentation 
of the successful completion of a field experience, in this instance, 
might prove to be a more reliable measure than other forms of ex 
ammation— and so with many courses and programs in the curricu- 
lum. The benefit of actual experience can be central to education !n 
sum. the diploma should reflect more than academic competency: it 
also must encompass the personal gr'vwth and development of-the 
student 

The traditional credit system has the advantage of flexibility, course 
by course, as well as case of documentation. Educationally, it also 
accommodates individual interests. The disadvantage of the aedit 
system centers around the problem of incon^tent standards Quality 
may bear little relationship school by school 

A second approach to verification, that of competency measures, 
allows for specific examination of skills, ft also has the advantage of 
requinng careful thought about the course objectives and of the com 
petenaes to be measured This approach can bring a certain honesty 
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to the diploma, h can define precise expectztozs and report to 
paienls, the schoi>l ^nd Ihe putlic whethei not ihe^ expectations 
have been attaxed 

The use of competency measmes for graduaton suggests some 
possible pos^jve and negative cuicomes 

Possible Positive Oialcomes: 

• The question, "V/hal 3 a h^h sAool education?" must be 
squarely faced 

• The statements required fox each course w31 VkeSr^ result in care 
fully organized teachins and carefully desigr^ed sequential 
learning. 

• S3ou? Jeamers and underachievers vdll likely recesve dired and 
immediate attention. 

• Courses of study ixSl 2kd> be re\ised to correci identified de 
ficences- 

• Subject:* leading to the developmeJU of competencies receive 
additional emphasis. 

• Alternatives and options not requiring attendance in dass urzU 
likely be brqadened. ; - 

• The senior year maj, gain more holding po\ver L«;cailse of a nevi 
focus upon requirements and options, 

• The community kno^v the minimum performance required in 
specific subject areas for the diploma. 

Possible Negative Outcomes: 

• Confus!On over the meaning of a high school diploma mW con 
tinue if each district identifies its own !evel of competencies and 
performance indicators, 

• The emphasis on pragmatic and practical competencies may 
result in erosion of liberal education. 

• The emphasis on measurable outcom es could result in less atten 
tion to outcomes vjhlch are difficult to measure. 

• The record keeping system could become burdensome to 
teachers and administrators. 

• The conflict between "humaneness" and "accountability" may be 
intensified as critena are established and clarified. 

• Community disagreement ma^ arise over the nature and diffs 
culty of competencies. 

• Dropouts could increase depending upon the level of the min 
imum competencies. 



• ExpecldlJT^ns ?oi an^xiproved product could exceed actual per 
formance. 

Some schools have cantoned zhoul developing amt^ous Esls of 
competences. Keeping account of large numbers of competencies 
may become burdensome. A p^int of view has developed therefore, 
that i competency measures are used they should focus upon the 
more fundamental skills- The greater the appl5cats^n of the sldll the 
more valuable it urJ prove to the graduate. Thus, one crltenon applied 
to determme the mdusion oi exdu^on of competences as graduation 
requirements should be usateBty in life. The diploma should^ 
not be submerged in a sea of specific competendes dif&u5t to apply 
and burdensome to evaluate. Rather, generalized competences 
should receive priority. 

.Some educators believe that qualification for the high school 
diploma should mdude verification by course and^by competency 
The use of both approaches, they feel would strengthen the measure 
ment process and add authenticity to the diploma Competency meas 
ures U70uld be used to evaluate skill profidency; aedils would be used 
to document completion of courses and prc^rams. Together, it is 
argued, they make the evaluation picture complete. 

$ 

Graduation Requirements 

A new awareness exists that graduation requirements should reflect 
m some way the public s minimum expectations for secondary educa- 
tion. V/hatever constitutes the diploma affects the curriculurii Require 
ments for graduation become, in part, standards for learning: they 
shape the outcome of schooling. 

The NASSP Task Force on-Graduation Requirements holds that 
the cnlena for a high ^school diploma should be disUnctive, represent 
;.rr/implKhmgntJndgpendent of other factors It must sta nd on 
Its own ments- A diplonia should not necessarily mean that the holder 
IS, prepared for a job. states the task force, nor should it particularly 
signify that the holder is ready for coUega Rather, the diploma should 
certify that the graduate possesses the baseline skills and knowledge 
essential to an effective adult citizenship. 

Expanding upon this viewpoint, the task force believes that effective 
adult citizenship involves some degree df self sufficiency The diploma, 
therefore, should signify jhat the holder possesses the skills to acquire 
the mformotion necessary to be a dtizen and a worker The giaduate 
should be a person prepared to learn on his own. an educationally 
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a*6ependenl btsng pui>j>e*>sin9 a set of basx competences aHow^ing foi 
life to be pursued m an infonncd and productive manner. 

Confinuing ih^ aigumenL the NASSP task force recommends ihat 
graduates be competent .-n the basic sJaHs ct 3 level suj^ldent to lecm 
job Bpedjicatons or to pursue the requsrements to enter po^second 
ar^ education. The graduate, having acquired the skills to leaiif In 
dependentlj,. then becomes free to direct himself as intercsfe and dr 
cumstances dictate. He \\nl\ have reached the ^takeoff point** In ^duca 
tion. casting away dependency and allou^g for an autonomous 
pursuit of choices which 3ie ahead 

Finally, the task force proposes that the graduate should also be 
suffidenlly knowledgeable about democratic processes and cxperl 
enced in group discussion so as to be an informed voter, capable of 
functioning in the local community. Th^ eni^iog skills which allow a 
person to participate In society are not only cognitive, but sodal as 
well 

The diploma requirements, atxordihg to the task force, should, 
therefore, indude these venfied attributes of the graduates: 

• an ability to read, write, and compute vdth spedfied proBdencjr. 

• an acquaintanceship ivitb tlic American experience, to indude an 
understanding of the process add structure of democratic gov 
emance: 

• the successful completion of a series of courses and'or planned 
experiences, some of which Involve a group setting- 
Concerning the question of the verification of these requirements* 

the NASSP task force believes in using two spedfic approaches. 
LTo be verified by cor^petency measures: 

A. Functional literacy in reading, writing, and speaking. 

B, Ability to compute, including dedmals and percentages. 

C Knowledge of the history and culture of the United States, 
to indude the concepts and processes of democratic gov- 
ernance. 

Functional literacy concerns the performance of tasks representa 
tnrc of adulthood. These4asksanclude the_abi lity tq jocate information, 
to summarize paragraphs- to mterpret maps and tables, toToliow" 
written instructions, to understand basic manuals (e.g.- for the driver's 
flcense}, and to corroborate wriiien information. 

Ability to compute mcfudes an application of the appropriate opera 
tion to problems as well as an understanding of the computational 
process itself. 

Knowledge of the American experience focuses upon the central 
political economic, and social events of the nation as well as under 
standing the precepts of demoaacy and its processes in action. 



ir To be venf:^ by units or credits 

A. Successful completion of credits or units equal to a r^ular 
student course load.extendiiig through the first semester of 
the senior year. 

B- Sufficent atlendance in courses and programs to gain fully 
the educational and sodal benefits of group situations. 
r^The numbci of units required for graduation should be sufficient to 
ensure a thorough education, yet not be so large or inflexible as to 
precIud^^rJy graduation should that be the desire of students and 
their famibes- The number of units required should also not be so large 
as to prevent the graduation wdth their class of students who have 
failed one oi two courses. Thus, the requirements should be some 
^what less than a regular student course load carded through the 
second semester of the senior year- 
According' to the NASSP task force, attendance in educational 
settings :s an imporla.it component of learning for youth. Good at 
tendance benefits youth academically as well as sodally, it is argued 
Group Icarnmg^ssists students to communicate, to work together, to 
^am perspectives, and to accept responsibility,- all important com 
ponents of adulthood. Also, good attendance ai u^ork is expected 
and rewarded in the adult worfd, A habit of consistency, ther.efore, is 
a-bcncfidalbchavior for youth in the long run, the task force asserts. 

Hie task force on graduation requirements also recommended the 
use of certificates of competency. These certificates would be awarded 
to all students whether or not the requirements of the diploma are 
met. Every student who leaves school whether by graduation, by, 
'•stopout," or by "dropout" would receive a certificate indicating a 
specific level of "competency in Ihe four required areas of^ reading, 
wnting, mathematics, and American civilization- For some students 
thc*ccrtificatc would indicate achievement well into the college level 
For other students the certificate might indicate Achievement at the 
fourth or fifth grade level. P 

For the nongraduate these certificates would be seen as an interim 
record of progress. By receiving something uporf leaving school, 
rather than nothmg. it was felt the student might be encouraged to re 
turn to complete his e ducation. 



Two Ccntraf Concerns 

The current mterest m competency tests as graduation requirements 
comes face to face vwth two central problems, one primarily admini 
strative and one essentially philosophical 
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The administralive question involves the grade level at whsdi com 
petency tests, if used, should be administered The sd>oo!s cunremly ' 
using competency tests advise early testing, preferably a! the ninth or 
tenth grade level An caiiy diagno^*al!ov/s students to be given 
remedial programs in sufficient lime for the required profidendes to 
be achieved before the end of the senior year. A central purpose of 
competency tests is to iden% and remediate educational dcfidcndes 
for the benefit of the individual as well as to assure soScty of some 
minimum compctcndcs. 

The second, more philosophical question concerns the matter of 
what happens to students who do not qualify for a competency based 
diploma- If a single diploma is Issued to all students regardless of com 
petency level then the dtizcns,1he students,,and the schools are all 
back to the beginning— the diploma **has no meaning^ 

To recognize students who have spent four or more years in high 
school but who still lack certain compctendes, various suggestions 
have been m ade. These include: 

• spedal diplomas 

• certificates of competency 

• diplomas with endorsements certifj^ng that the student has (or 
has not) met spedfied competendes 

• certificates of attendance. 

V/hatever route is selected by schools for the diploma ivill likely 
draw some complaint because qualifications for the'diploma fall pre 
asely between two major requifements of American education' (1) the 
demand for excellence, and (2) the demand for equality. 



Competency Tests in Current Use 

A variety of competency tests are being used by local school districts 
and by certain states. Examples of test items from a selected number 

tests are presented here for the reader's information. These items 
are illustrative, only, they are not defifiitive. Tne entire test in each 
mstance must be reviewed to understand the range of competencies 
evaluated. 

The National Association of Secondary School Principals wishes to 
express its appreciation to the schools and school districts represented 
by the test examples. Their cooperation allows the reader to view a 
wide variety of tests in currentuse. " 

Most performance tests are .copyri^ted. some by commercial 
publishers. Approval for the use of any test items in this publication. 



therefore, must be granted bj, the school school district or publisher 
holding rights- 



Illustrations of Competency Tests 

Mathematics . 

, Numcricad Proficiency. Form F. Denver Publkf Schools. Colo. 
Math Test. Form Y, Sl Paul Open-School Minn. 
Chagnostic Test. Immaculate Conception Academy. V/ashington, 

ac ' 

Mathematics- Graduation Requirement Competences. Parkrose 
School Distnct. Portland. Ore/ * ^ 

Reading 

Functional Literacy Test. Fomi B. Duval County Schools, Fla. 
Profiaency and Review. Test iV. Denver Public Schools, Colo. 
Reading Profidenq? Examination. School City of Gary. Ind. 

Writing ' - . 

Proficiency and Reviev^. Test III. Language Proficiency, Denver, 

Colo. ' ' ^ 

Graduation Requirement Competences. Form A. Parkrose School 

^District. Portland. Ore. 
Proficiency and Review. Test II. Spelling Proficiency. Denver, Colo 

" Democratic Process 

Democratic Process Mirilmum Competency Test I, Westside School 
- District. Omaha. Neb. 

Art 

Art Test.Nebo School District Spanish Fork, Utah 

Art Study6heet. iNebo.School District! SpanishPork, Utah 

Music • 

Music Test for Junior High School, Nebo Schoo! District. Spanish 
Fork. Utah 



Money Management . 
Consumerism. Student Handbook. Westside School District, 
Omaha', Neb- 
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•*Pfofki«w:y ap<« Rtrlew. T«ti: Numedcil P/oTiciMcy, Tbna F/' Denw PuKic 
Schoc^^ Denvtr, Colorado. ffepnnM nrlth penn!s^on. 



TE5TJ: NUMERICAL PROFICIENCY 

r 1- ' 



T&is icf^l 2» ddofncid to sDtMttart yossr xmdtrptjtss^^ 
of <xiz>c«pts of ^iilrsaak az)d axpxff 
the f 9ar fandjsx>e3t3J antl&iaeiScml cpoalknsi It- is 
dh^idcd artfo £i'e puts: Addxtioo, xsktradxa. aucaa- 
ibirfl. sxmUipBcalSon* and dh'^^ioa. 

S<st boolcSel. Tbes) j«^ecl yosr aoniier 

ft'e jw&icr c^coots uKied lo ihe nj^i cf she 

>xi«r answer oa tiae an»«r jSsetl 27|r I>l2c^t3£n( 
IIjc <3r)d£ mO^soDg, the leUer that adciliSes your 
<2xnoe. If ytm i3«dde ihit ibe oor/vct so&:tion ss not 
l^gUd, sadicile the £fih choice, "SontT Jts yocr 

Ssz:p^ .V Addition Ssaaple B: Divudos 



A 200 
"400 *ii 300 
- 2QQ C 600 
D SOO 



50 



F 

a 

H 

J 



1 

12 
100 



^ 'Nose 



la SimpSe A« the axtmrr as 6O0L Uni ansm^r appois 
• sstheiift totiiesiifhlof thep;x)^)Scm.2^3$i^ 
by the Selltf,C. Oa the front ff yoar aaji'cr iheel 
tmdcr the headxaj; ^tst I: Xaiaeiscal PaStSesxy,*' 
yora win finda )>&r lahe>d •'$ainpIcaL*'co3t3i:434rr»K^ , 
AaadB. !a niir A. the czrde contazxsnf the Seller C 
^ h« bwa Hlacicned. 

NoTrxt»r3c Sample B. Mark youransn^roa tlieaafw 
5hert to nnr B in the hoT labeled ''SazspSeJL** 
la Sscnole B. the ansxier a* 10. This ans»«r doef not 
appear in ihe£st to the fijrht of the problem: therefore 
•"None" 25 the corrcct choice. It is sdenti5ed by the 
letter 5C On y<«ir ananex sheet you should hare 
hScdcened she cfde coDtaininj; the Setter K in the row 
forSamp:eB. " 

When yoa a^e tSld to bejrai keotJc. tura to paj:e4 2nd 
start the prob^enss in addition- The ansuw '/y the BrA 
pfohiem shoisld be mui/td in sw t of ite cohzm 
hht^jed "Addition'* on your an$ver jhett. 



Fagt 3 



27 ' 



765 



12 Sttitodr 



13 



14 SaUiact: 



-a 



15. .Subtxad: 



A 121 i 

B 141 I 
C 211 
D 241 
E None 



H 546 
4 l:20S 
K None 



A $236 
B $5 -24 
C*$3.76 
D $3:86 



F 
O 



449 i 

:5a f 



H 1,449 
J 1.549 
K Xone 



A $16X)1 
B $16^1 
C $17-01 
» $17^1 
E Konc 
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<JOC^i - J95: 



17 



16 Ssbtr»cl: 



19 " Stibtr^ci^ 
4br, 



20 • Subtract: 



1 ft 9 in. 



F 409| 



i: 



C 409^ 
H 410^ 

4 419^ 
K Xonc 

A 1:342 

5 L836 
C 3582 
D 3:816 I 
E None f 



F I 

a i| 

H \| j 
' K None 4 



A 1 hn 5 fiuo. 
B llir.4Sfmn. 
C 2iir. 5niin. 
D 2hr.45fnin. 
E Xoae 



F 2in. 
C 3]n. 

J lfu2in. 
K ^opc. 



I 60 0ilT07lgiCCrPAg| 21 



ERiC ^ 



28 



''Jteth TMt, Form y/* St Paid OpM School. S! Paid. Ifinamfa. R«prirtt*d it^lh 
poi jilsidoci. 



-4- 



(15) Tbcy tocfc 5 ^Jcllii^ tests- Sach test had 25 lords- Be 

jppllff^ tie fcHxviag nrf j^e r of words correctly: 23, IS, 24, 
22, 2S. Sbv ssssy «3rds din be'get i c xDg altogether co the 
5 teat^ 




(21) Ellen vants to cut shelves frm, 8 feet lengths of beards- Each 
shelf is 3 1/2 feet long. Hew -cany boards will she need to buy 
if she plans to rate 9 shelves? 
(Hint: Draw pictures of the le^^gth of the beards*} 



(22) Wendell will pay the lowest price per ounoe for sinflcwsr seeds 
if buys then at a store '^^lich offers: 

22 a« 15 ounces for 30^ or b« 2 pcxrus for 60^ 
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C3) A g^'^^^^ cf peLst is s is go s esa to ccwcr 403 sqaara feet^ 

Of acpliad ccrrectl^- is sold in 9222m and csart , 
CZC2S. 5cM racr/ g^'^^^" and aaart cans are rw^rfri to paint 
a roan vilii < vails 9 feet 2i3d li) Sect Ixz^ 



(24) Yen bsnrw $25^0D3-0D at 21% sSrcle interest for one yezr, 
Sfcv aril rrryy do voa recey fee beszjc at the end cf a year? 



(25) "Tou izvB a basnk balance cf $3-34. Ycxi rate a d^scsit cf 
$23.87, A -weeh later you vriTte <±edjc far S5.42 and ^82* 



(26) Cartaiiis 5 feet 9 inches Icog are needfid for a set of «i«2cK3. 

ICiich of the fi>Itodng caces the closest tx3 the length required? 

(a) 43 i«5>es Cb) 60 incijes (c) 72 iixhes 
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^*DtB^H>gl3^T^^BB^c MMbwBiMtlcsJ'* vsmd ty bamK^l9 Coacipiloa AcKStmy. 
Washington, D<: Copynglit U^fJnSkxaH Deirtfk»pfnfint, laa, Siibop, CsIHorola 



?*3f i 

: I ii K T I c t £ ? t 




Hi 

24 3^ • 



ERJC 



•r- I5 ? - 2si l^r r tJtfei'sfe e^^i ^i*^*^- cbree pieces 

w .,1^ ^ «n»t tract-:^- -u^lc ?2e: 

erects. Twa sl«rk t^a-f 2?s5cx ^langc ^o 

v-^. !n > JS33£ sa:se yy^j started <wt vitn ^ joJf ball*- You i8)_^ 
i'.-«t Z asd f^/*^ 5 =iore, Eo^/ sany diC yoa eai --rijh? 

49. scj vU^s to saK« a bcar4 fesce 12 feet 3rng. asi 6 feet 59)__ 
high, Hctf sasy 6 foct boari* Iccbe* vlie vlU you aeetS? 

-jL-j are to 5w> Iwt for a pi^slc for thirty people- 50)_ 
£ath person «1U eat 2 J»ot d^^. Eow saay paclcajea vill 
y^i fi«ed 2f there are 10 oot dojs la eacA package? 
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^'MatbMMlics: GraduaUon R^qokvencRt Cotisp«t«cc3«s/* FarkroM School District* 
No. 3^ Portla«5« Or»9on« 1 975. lUpdnl^d With pem^s^oci, 



tumdred tliirty tw^ «ci>d £w9 

*. 132-2 
139.22 
c. 132.02 



IF A F£€I7£ £SV£S 71^ TOilMiUZ 

] tsp. 2»«1ct»^ powder 
2U, OOi&lixig ihc rczipt would rcqytrtr: 



e. 2 -J c«ps 5o9«r ' 
f • 2 y c*ip> 5U5#r 

>>• Aooc of the 'a&Dve 



27- If ttiwe *r« 20 *^«fic?*t* i« « 

attended school on i**c 
S5 stadenls were present? 



133 jS 
I33_^ 



' lOD 

^. «t9fte of .a^ove 



23. £S of 200 55? 

s- 

l3. 



.1290 

69 

12 

«»one-of the abOifC 



25. if the i^ejther forecast Is a 59% 
<ii»ftc< for ra?f)» then; 

r*iO Is eig>tcted 

b. there Is about -as e^*1 <ha»ce 
for either rain or «x> raia 

c. it will flore thM tO^ir ra«A 
d nofie of the ab^e 



25. Cutting the recipe in oce*iu3f 
woo Id require: 



cup su^ar 



cvp so^ar 



c. -J cvp sojar 

d. Aooe of the above 

26. 5 Is what percent of 27 
e. 25« 



9. <« 

h« none of the above 



39. If a die (ose dice} is thrown, 
tb* chance of 9ett?s>9 a' six is: 

e about even 
f. less than even 
^aore than even 
}i. <&one of the above 



31. If a stodeflt received the following 
scores CO tests: 35* 52# 37* 
and $6, %^t was the avera9e score? 

a. 78.5 
3:1.8 

c. 35.8 

d. rone of the above 



26 



COKT|l«E AeOVE 



COKTIWE 0*1 fASE 
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If « free thTX>^ siKKMcr's -^^crtstT i» 330. l»v» i>e *tx«its 



35. ibr sr*P*> ^«e«*l« Ibr *pproxi«u:e of st«^t* ^Ite«d3n9 school 

Sfi it>c OnSxed States io 85^3: 



17.5 Aiil^on 
15 jmIJIoo 



-decrease? 

«. between 15«*0 and 1^0 
f . ^Hirtc* ^550 and IS^O 
5. betSeca and I5?0 
h. *or^ of Xi>e above 



340. of *lwdrnt5 



Stodeot* enrolled 




l$Ut> 1550 i960 J970 
Year 



35. using tte circle sraph^elcw. selecMbe^correct response fro« the foU^lr^s 
SMterients. 

« «>rc WW J* spent on food Ihea all Cl?«r itow eoo4>ine<J. 
. el U wvSonc-fwrth of this f*»SI»'j «pefld.tures to pay for shelter. 
^, «ionc of She *bo»e 




-27 
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*'Fiinclioru] Lit Mcy Ttst. form B/' and direcUons frcsz "Otvriopmtnl of the Duval 
County Fimdiona] !Jt*racy*R«»ding Test and Manual of Directions, Form B/* Dural 
Count/. Booda. Reprinted with permission. 



Num!>er46 ' , ' 

On sa hscfj of lb«s« pjS^es seou^ f ^rsd u-ordf "nsviej'^^ 
REPEAT QUESnON V/AIT IliS£CO>a>S - 

Ai :hc botJocTi d she pas€.^ !iic ^fefaiiiyn <jf she «iord '"nay««a.'' Nolxe ihfil ^ <23 
fcrer-i sneanHigs ^Ic nuinbcred Lessen carefiiily Jo ihc next Qucstxwi 



fart, cr tKP^^ ^ fhmc* <i slm figure 


12 Mctor 

Qok: ££:7cw; a«. a xficr «scs;pe iroea ^caxh, 
'5 GtmSy insixisrd. aoc xol Init vrry Stbe; 

■wiy'- — ^'i?^ Xeitr so <K*byi <3o»e so «r 
tipon. — t- Todrsvsici^2s.sose=r|>aac 
■w fcy cc ew-^ X'^-jb?, ««2 
dote *l Siaad; acir- 


nlii|ble» \ - . 3X6 Aoite 


northwest 3 

s>0rth«t9f jort or rrgton ^cdj % Of cer 
»«t- 3 Ts>»'ard ibc aorlirTOt. — To- 


is nofify 

itofdi Vjs3di\ S .A, Vriha^)ed cot sn 23 
«d;:carsoriKr.a»dL 2 Asxanovpassbo 
s»rca tito saocantSa*. 3 A ^<v'w» a s:«3n 
a prx.ajw lo ttioi up ihc i-olcsjcof liic radio 



'4 



46. A. 312 
8. 316 
C. 318 



Number47 



30AU «ea CoA^sha cr ny>2oX I xJjc fcEa« 
t^OflcxsabO0ttoirtt»t. isawfimt. 
2 dSJcae ^Gijeaa; totbog. 



47- A, 1 
C. 3 



// %rju read d:recL*jns on a mediant k*Mh that '^take for nauieo" nihsch o/ the 
meanmgs Vi^uldcpply^ 

REPEAT QUESTION ^MIT UNTIL ALL STUDENTS HAVE MARKED THEIR AN 



Number M 

. What r.z^rrher do i^nJdi^:^ r-y tc^r^aa ihe Pc^Kt DcpsH^^ tsn £n5eTgencs: i V€ra 
ire ^ ^^kionrfk^^ 

REPEAT QUESHOV -?;AITUM:LAlXSIUr£NTSHA\XI^J?K£DTHCT 
^^y-ES SHEET 





Jacksonrille 










. Fire 


* 








633-2211 


26«737 


2^233 


^ 2f2-554l 


• 


633-4H1 
633-4202 




26M23i 
or 

26&U75J 


264^512 ^ 


o 


633-2211 
633-2211 


633-^31 
633-2211 


633-2211 
633-22lt 


633-2211 
633-2211 



★ 



^Ivrida hijhway petrol emer^e«cy «n1y 



355-9911 



iTtdtral Bureau of< InYesH^tHoA}'^ 



355-i401 



Secret Serrscc 



791-2777 



olKer ^s»n control center 319-7751 

important chili mhu%€ reslttry 725-8388 

numbers crius end sutcMe intenrenticn 384-6488 
flotida Pufc c 5enrice Commission 



LocolOHic-- 
Consymer Services 
ToHohossee CTolS Free) 



384-3451 

1.800-342-3552 



cff«ce_6J?3.J:i^^^- 



© doctor fiome 



60. A. 633-4111 

B. 633-4202 

C. 633-2211 

D. 791-2777 
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''FroRciMcy and Bmiww, T««t IV: Hea<Sng ProRd^ncy, ft^in F," Denver Public 
Schools, Dmw. Cok)fi{Jo- Dtprinttd «dth pmmsskxu 



0 

TEST IV: READING PROFICIENCY 



Uni tot 3S denj;z3ed to zneusre your uadtnljfkdisi: of nadmi; patsKSfOi 
and >xmr IcziouVd^e of utsn3 iaf«mng It is divided asto t»9 j^ctions: 

DirBCtionf asd satmpJt steals for ihe nssdan^ cosjpntitcibon section axe 
on liis pa^t Tl)C€ir*ctionj and asjcspJc far the iwraicljjy scctioa 
gnaKdtt tdy prtccsde the vocabi^xsy u^'hcxoL WIms >Yni nads she 
vocsbulajy sectioa. read the <!iftcbos&aDd xaap^ xtea: ihen coslince 

RE.\«1XG COMPREHENSION SECTION 

The re»dizt^ coc3iprieht3i^on secticm 
£ad] ;uuKa^e 8S f63o«ed hy <aeht test 3te33J^ Sadi 
^ibotxt ihe preoedinjc resdaaf pasfii^e. After jxw have ie»d the«st3repa«- 
sJi:e.i:ti3dye£d3t«tite;Qastd tnsik >x>tzr ansuser sheet »ca»di^ 
fo!>mi9j; key. ^ , 

KEY, On y€3it3i ax»<3- iheeU bladen lhe,circ3e-ocmuima|r the lette' 

A sf the sdea jtatcd in the tesrt xtesi ss in AGIIEEMENT «7th 

the contents of the raiding p£^£e: 
D af tlftr >dea sUted xn the test Han as in DISAGREEMENT 

-»7th ihe contents of the resdinj; pas^e: 
N if the adei in tJbe Uist item is NEITHER STATED NOR 
SUGGESTED in the xmaSxa^ pussce. 

The folkminf samples are hued on the* reading matter in the preoedinc 
paragraphs. 

SAV.Plt JTEMS: Sample A The vocabulary i^ection conUins 26 items. 

Sample H Yon are directed to read the entire psssa^e before 
Horkisj; the ittjns in the readir^ comprehension section. 

The idea in Sample A is NEITHER STATED.NOR SUGGESTED* 
m the prectdsn; parapaphs: therefore, the answer is N. On the back of 
answer «heet under the headin;; *^ert IV: Readinj: Proficiency/' 
you x-ni fiixJ a box bbded "'Samp3«s,** contalmni; rows A and B, In row 
- — -A,-th«ccirde<ontai:sng-thcietter^^ 

Now select your answer for Sample B aixJ mark it on the answer sheet 
in row B in the box labeSed -SampJcs-** 

In S^s*"^ B. the idea is in AGREEMENT^ith the precedin;^ para- 
icra;^. therefore, the antuier is A« On your answer sheet you should ha\'e 
blaclcened tiae cirdc contammj^ the letter A in- the row for Suaplt B. 

When you are toM to begm work, turn the pa^ce ar>d start reading the 
fsrst pasaj^e. The arss»er to the fim item should be marked m row 151 
in the compreher}$k>n section on your ansvier sheet. 



ClKcCTiOlfS: 



30 frjiS 



00 WT TWW ms PA5€ WfTHTOU) TO 00 SO 



ERLC 



37 



► Rc^ tbc £&lw5m artx3e cwJfuS Tbea «wk I teas I €7 ttow^ 174- 



KEEP VS, \OVTH FIT 



WASHINGTON. IIX.-«AUnaed itst tin* 
aim antoa mlicmof »t5ik22nj;R. tbePresdeiii 
sent a fnfauttfc to et'«ry arfxKjJ -adnimisir>U»r 
«iy«ijL'«i»y si » MT^rnt that each iioteit be 

This «^ folkmtd by m second sness&scu 
l^oani; to 144.000 *<hoo!n. iiba»iSjR bo* Uii* 
tniy be acoomj^ajie^; la hi* axawi^c to 
sd)ooi »dmi32rtx»lorR. ibe PrtawJenl said: 
-AStboaji today's >'oan« people are fan- 
danJColaiI>» healthier than ihe youth of any 
prevMcs ijeneratioa, ibe majonty have ool 
deveSoptd iHrcnn. ap3e bodj«. The soflttssnj: 
process <rf cavilx»t»n continues to cany on 
ill! ptmstezii erojoon-'* 

The lx3M>ff of Ihe phiwal fitiiess dnve 
csrof in an ^lecctiv'e ordta* caUb;: for a 
of 15 minutes of v^orous »di\-ity 
<idi day tn eKhsichoo! m the country. 

Several studies show* thai American >wth 
do «*orfJC on sanjp5e test* than youngster* of 



oiher natxras. SaapSes. One test, »hkh 57S 
per cent of the UjSL jwmjrsltsx flunked, «is 
civen to^a «sular jrroup in Italy and Austria 
The Euiopeaas had only £L9 per cesl falure 
And on «ri«i difTettsit tests irh-en to bo>'» 
and sirls in the 10 to 17 af c bracket. Bntish 
j^ris ran ahead 4>f American ipHs 7-0- «i»Se 
ISntii^ boys^wj !>y 6-1. The U-S. bo>'* i*«r€ 
s5:por»r co3y tn ""arm power." 

Not oxily are today s Anxricaa younplers 
behind younjrsters of other countries, they're 
not so stcidy as their fathers ««re. Sprint- 
6<4d C(^e has been p^-iag tests periodically 
suK« the 1920*. and^lional a\Tertfies 
established ^oa the basis of these t£Sts. 
Recently, not one school measured up to the 
national averaces- 

Stodies also si^ve that 72 per cent of 
nations achooSs hatne inadequate physical 
education pn>;ciams. 



KEY: Onyonr ansuvaheet, blacken the cirdecontamini the leUer 
A if the idea »Ut<d in the t«i itesi ss in AGREEMENT with the contents of the 
reading paattfe; 

0 ifiixiOeti *Ute<iin the t<*t item is in DISAGREEMENT with the contents of 

the readinj passage; 

iftheideainthelestitetais NEITHER STATED NOR SUGGESTED in the 
reading paacafe. 



167 The proposed phvswal fHn&^ pro- 
i:rsm requires a mmimum of one 
bourse exercise during each school 
Aiy. 



171 On phy«ca1 fitne5iS testSw VJS. youth 
«ere compared -with youth in all 
European natioi» except Italy ar^ 
Austria, % 

fSit^rboys scored tawt^ than U-S. 
boys in "arm power." 

The "soflness** of today's j'outh is 
due to too many milkshakes^ candy 
bars, hamburgers, and lich hetween- 
meal snacks. 

Fathers of today's American youth 
*ere sturdier than thetr children are. 



168 European chiMnm do better on m 172 
ntsK tesU than American youths 

16^, than 10 per cent of a group of 

Europ<sj?n chiMren failed on a test 
which wasflunktd by over half of the 
Amerxan younjrstcr*, 

170 European youth develop physical 

tkiiU not at school fcut from hard 174 
work. 



gomnimmxrrm 
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"High School RMding P/oficItncy,Ex»m1n«Hoo/' specificaJIy designed for the 
School City of Gziy, Indii n». by Weslinghouse Learning Corporation, 1974. Re- 
pdnled with permission. 



32. 3te£d this state&est: 

. ifcacen should ,2i£ve the right to be educated to tteir fall 
potential along vith zsen. 

* If a person expressed this view, vhich ideas below vonld he or she 
aaost likely believe? 

* - ^ \' *^ vosaa's place is ia the hoae. 

< ^' Kcaea should refuse to do any hoiisevorSc. 

3. If vooea dq the sase vozk as saen, they shoald receive 
equal pay. ' 

^ 4. Kcaeh should aa?£e all of the irg^ortant «orld decisioas- 

5. Kbcacn and laea should share household tasScs. 

6. It wa3f a stistaJce to give vcsaen the right to vote. 

{ A ) ntu!^rs 1 azid 6 

( B ) iiiisbers^2 ^d 4 

i C ) nurbers 3 and 5 

( D ) numbers 4 and S 

33. Fellov the directions below to design a border. Vse scratch 
paper -to draw the border. 

(1) You will use squares, circles, and triangles to jsaJce 
your borderl 

^ (2) .Draw five squares, four circles, and three triangles 

^ in a straight Zinc^ 

'(3)* Erase ^very third figure and^ replace it vith a circlc- 
(9) 5*^^*^^^^? wit^^ the second figure in your line, erase it 
/ %nd every second figure fron then on. 
» (5) Put. a triangle in the first two erpty spaces. 

^(6) Put a square in the next ecpty space* 
(7) put a circle in the next three esipty spaces. 
C8) 'Erase all but the first eight figures. 



«iicH border locJcs like yours? 

«M □OOADDOA 

^4 odaaddod 

□AOADDOO 
ADOODA AD 




I errvDl ^ ^'O^ continue 

dIUrl UNTIL TOLD TO DO SO. 



32 u. 0 * 
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Scad the follotfiug paragripJi carcfiilly- 

;ai the studcars in I«slie*s nirsth-srfcde class tociC a trip 
to Chicego. A special bus vas chartered for the trip, ^cy 
visited the Aqaarica, the Plasctarics^ aad the I-iacol= Park Zoo- 
At l;:nch tir«^ the- thirty-tvD ninth grader^s filed icto the 
cafeteria at^llarshall Field's. Khat a lot of haricrgers verc 
conscaed! 

- ^ 
After reading the paragraph above, vhich of the following 
statesents could you correctly asscsc? 

( A ) Leslie tooX a trip to Chicago. ^ ^ ^ 

( S : ae Plaaetarita vas the laost eajc^'able part of the trip- 
C C ) The has driver vas nervous about driving thirty-t>-o 

ninth graders- 
( D ) They all ate lunch at one o'cloch* 



Use the chart *cloi/ to answer the following question. 



- • SIZE C? HIGH SCHOOX* C?AbUATIJ:G 
CU^SzS CF^DUBOIS HICH SCHOOL 




25 50 75 100 125 150 175 200 225 250 



Sow sany girls were in the graduating class ^of 1973? 

( A ) 200 

( B > 100 ' 

( C ) 75 ' 

( D ) 125 



17. 

iO 



(TmJ i* art «c»«wKtf > 



car*. 



KMcJi Zisc o' the - I ixm fois is corcplcted correctly? 

( A > Ziae 1 
C B } Lire « 
C } Xicc 5 



«Chat. sdst2he did this perscn r^she in coc^letiii^ this casspor 
ipplicetioa? 

C A ) He did r^t t^-pe the infomaticn. 

C 3 ) He did not 5i^•e his hirthdate correctly. 

( C ) £e did not list his ccrplcte phone ntz^ber. 

{ D ) He vrcteiin space intended for office use only. 



<5. ?^ad the folloving paragreph- 

5be three-year-old hoy had disappeared in the woods. The 
sen searched the voods all night long. If anyone found the 
child, he was to fire three shots into the air. boy's 
sother sat in the cabin waiting for nevrs. Early in the corning, 
soc^eone fired three shots. 7J;e child had been found, at' "ep 
ocder a bash. 

^ Which one of the follr::ing phrases shows ZFTSCr* 

( A ) the boy had disappeared in the voods 

( 3 ) the ?-cn searched the woods all night long 

( C ) if anyone found the child 

( D ) ti3c boy was three years old 



21. 



**Pn>Rckocr and Mimv. Tc5t Ungu»9« ProfSdancy. Fonn F/* pemrer PobSk: 
Schools. 0#nvir. Cotof»(So. R»print»d wHh pwnissioci. 



TEST III: LANGUAGE PRORCIENGY 



ERECnOKS: 



sz»UQa< asd i^ammsr. For l3»s a«sC Jai "'trw sa 

i<^t out <r mcomscilr «tfei. Aa "Vrrw an ojoljSmifKr 
ihit » ca^jeua 3t«cr fc» i»«=a left <«at aa- 

an weed CMg;^ g<i ^ cvgsr>on ^p sg y wnai xaJ crw^ 

Iht wrd^ aa Jos sUsn are tzssssHy part of £ iiest<3xie 

4c£3de mifiier ibe Jiae s« correct <tc ioxnams «oe <»4" 

KEY. P «m*r«i POw'CTCaTION 

C error m CAPITAUZATiON 

<rror so 
N NO ERROR 

Look >t dac av32oii3e lUsnt 

!ti iianspk A. "didn't »*wvi xw " s* an cror io gjr^maiar. 
Tbe«iar*t; 35 ihc oomxL Sinevvf- Oa ll*€ back cf yiwr 
a»nk«r i3>oct »ac3er i»e ir^^iaj "^<a<t III . I^prtpc 
5»r!)5a«>cy " yoa itrZi ^ a labeSod -SjwspVsr 
f^tainsnc rw* A aad in «nr A* the crc3e 00a- 
Xamsi? ihe ktter G hi* berti iiiKJ&esscd- 

Im^ inject voar aasa^cr for SacapJc B and saark 
nn the an*^ . r j2>cH 2a rw B sn iBf box UbeW 

TbeJ^areno«r-«vanS3in;^K; ibeTt£oTt.ihectfTTtct 
»ng*tr N f >a yocr anmier shtjel j-oa ihocid hav<r 
I^^M:keped ihe ruide coausniair tbe idttr N in 4iw rw 

•Aliwi you are toVI Tjrirai uxwk. l«m ihe p>^e i»d 
5i?rt libe Idnjntase nesnjL The aar-**^ to the first ilea 
sbouM he marked m rs« ^♦l on your xa^ ts abctl- 



D3 KOT TISW TKS PASS UmrTOlO TO 00 SO 



as 



yc 
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\T KEY: F tSTocmn PL'SCTVXnOS ] 

f X XOEHROH * 

:i _ . 1 

WONEIJ HELPS ■ i 

104 came. ?fi end zet cbu?n oa*t tai-fe, * I 
r 105 Qar^vx oAs/x, Octn Im tsn^i f^jsi^e a 'iife ^uwe/' 
j 106 ^txii f/iol rf^ MxiK mruL tMix^k <S h/sd yeig fcS^ ^qa. 

i 107 1^1^ lei poLi Jie zz^iitpetfi4r Coat jt>a on.lJu&?' ^ ^ 

j los gahe hixn Ca«,t |t|^ cenh- UJe u«Se& ouL | " 

' 109 (lie ioofo^L^iwig umg nome. ^c^^ j 

110 ilieje^'i&w. Iizgk £c?>j(>oC fcta £tx£& dt j • 

111 ifhofA. vyorieA bar ^ea&e unc£e.^ tje^e^oa^ 1 

112 hoL^dh o^jn^ <ifcout foiing jonje ^ 

113 vjol wiyvjj^ ^li/Otil^CLto&ne. UJe pa*»it£^ 1 1 

114 h^lmd ihjSL irj^^^ ( j 

115 isjQViP^ ih&^^^rru 'Ht, vTjizfJ^hS Qoxidrjx j 

117 Qrrulk hj5. corrua Or^m to^ (lie cax. Uhll ^cnx ' ; 

lis lw^^h>lJnj:i,h£. ' | 

i 119 /n^nt l^ai^fe tyon. «w?t 2ta% platen, fuotl powedL ' ' 
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K£V f <!nrur sn PTNCIl ATIfiN 



122 (is y^jfS z^j^nh vyvL^^ IhegV-It 
tzi jt^ 7f tut 4rj>t*e. ^JrjB. jt^> 

126 When ai% od: of ^ ?^'J& tioWi^ 

127 h^jutj^jj/^^ t5 ur^i^^ 2oi o^x!: 

J- 

130 nicir^ irjoc^- Iidfiei ^jsn ^x*^jng. eifea a fjsa^ l^Jzx^- 
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"Wtmog: Grftdut^ H^qukmoMt Comp«t«oc3M, Form AJ" Pmkxxxsm School £Hs- 



2. 



M»s ^ivSng zo £be ^enStsts office, a car raa a xraff ac l«9ht ao£ 2)«x Ss^e of 
feer atfton^lSe, fS) fort<mte1f evea Uog^ iher car m*s wrecled Jeaa coffered ^ 
injuria, (5; ^ ta^^ j ^Hcd^and stie coot*tn>ed to the office for htr appoistimt. 
Clp) As Jean catered ctae *«aiCss)9 root?, xhe nur^ exc3ained« ft^t auppcaed £o 3p:i7 

£. Vhat Is Ifscorrect llAe CQ? 



a) 9ocb«o3 - she sestense Ss c^rect 

s!iog3d be capital Szed 
<3 qtiotatSoQ ifurlcs are isee^ed for one pbratc 
€0 eadf/>9 ptfsctuataotx Ss incorrect 

7- Vh«t change should 5>c A»de <a Ksie (T}"? 

a) a conru Ss oee^ed after »*drj«lo^ 

^) aa apostroplie js needed in yac word 

c) a cona« is needed after ^•llc^r** 

dD aad!n9 panctti»t<oei Ss incorrect 

)Jh«t corrcctsoo is needed in line {8}? 

a) none • the sentence is correct as bitten 

£)} aadfns pimcttfttlco sfcoald be an ejcclacatloa point 

^ cooraas should l>e s-^serted after wforttmately" and *Vrecice^* 

^ quotation flarlcs^are nreS^ for one phrase 

5. Vhat chan3e* Sbould be ia*de in line 

a) .-office" sboald be capitalized 

b) ending punctuation should be an exclaeatioo point 

c) a cooa* should be inserted after «<cc:)tinsr^' 
d} none ' the sentence is oorrect as »«ritten 

10. VhJt ponctoation Is Aissin^ in line (19)7 

a) none - the sentence Is correct as written 

b) an exclatsatlOQ point is needed after **txc%*trsc&' 
ile ending punctuation Is incorrect 

d} quotation Atrlcs are needed for one phrase 
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{IS) Xcjct. tbc f«ns]y trsvcS^ tbrottf' *nd crossed Soslder ^ luto 

Arizona. (37) ZrMpg mrth <fux of flajsi*?^, lltcy *;5>ro»djrd CrAftd C«nys» 
itotlonxl froa tlw sotftSi :Si^, (38) The/ ^s^'*^^ 2*«t seef»s this ^fp 
Canyoo cut by the Color«5o 9l7vcr ii«s <»e of £he iii^lisbts of the trlp^ 115) T^cs 
the fmmiiy todk the ftlt^wty throogh fow comers. « p«rk «Jbere the bamdirSes 

of «t^, Color»do* Arizona, and Stes* »oc3co aect. (20) Shortly thereaff^r they 
•fltered /lew Yrr^ » r»93ed fcJ^ plaicau res too *7 »«ral canyons Wbldb cootalo 
prehistoric IndtM ^tU^m 

16. Ifijat erfii>r jhosid be corrected Ic line (15)7 

#) ^faaily* *ho«1d be caplxalired 

b) Insert 4 coiw *fter •*f*mUt^ 

c) "•^aaf* shsold be CJ5>3t«3««ec 

d) endlog punctvatSon is incorrect 

17. Vhat Chanje is retired ta lioe (17)? 

j) a cowu should follow **j>sr th* * 

b) the corxaa followisa^ »«fl*s$teff" Ss ogeded 

c) ••sooth side" shoal d be cs^pitslitiCd 

d) oocc - the sentence is written correctly 

18. Vhat correction shoold be ss»6t In line (18)? 

*) ••CanyoJf* shoald not be capitel-ted 

b) a cooraa shogid f ol lo* "^srectf • 

c) ^jotation «arks belong before «**cei^ and after "trijjf* 
4} none - the sentence is ^rritten correctSy 

19. Vhat correction should be «»de in Hac (1$)? 

a) reeove the cocssa foll<**Ing *'coTT>trr' 

b) *fo«r comers^ shoald be cMpH^^tzt^ 

c) * COra=a shoald folIoK •'parV* 

^) ending punctuation shoal d be cbanged 

20. Vhat Is needed to correct line (20)7 

a) sn apostrophe is sissing in one vord 

b) - Insert a cocisa after *'Vcr6e* 

c) ■•prchJstorltf* should be capitalized 

d) ending punctuation should be changed 
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*'Pro!ici#ncy Mn6 Rwnww, 7€St U: SpelSng PrpTidBticy Pom F«" Denver Pt^Olc 
Schools^ D«cv«r« ColoodD. Reprinted i«Hh perzhissloru 



TESTihSPEIiING PROFICIENCY 



OIHECTIOfjS' is<m an l2itf fist ccxsUiss fens' -afordsi aad ibe 

«tsid "-XOXET E»cb Mid *a5 llxr wnS *NOK£r 
ajc adfcstiSed lay at Setter <>fi2ae 3Lly&»bcL IfyoasJbrik 

SAMPLE ITEMS; S«a?5eA S«npSeB 

E •JC'.T K TJC^X 

Jn Sample A. all ibe ward* are fptSkd oormtly, 
Tbeitfore* iht anmn^ 311 "NONET adojliSed by the 
ScUer £. Oa the tudc of jxmr aiu:ii%r sheei under ihe 
ijftfcdjnc TScct 11- SptSIsnt: PiKi£dtpcyr ycm vi^ fiad 

in rorv A« tlie cirde ccDtjdnin; the Seller £ 

Noir i<^ect your as5««r for SitmpSe S a2>d znark H 
thcamnt^jg^eti in rcnr B ia the box labeled -Sir^pVs^** 

InStsp^ the isecoad wxcd as roiif^p^Ued.Tto iKord 
3JK idesl^Std by U)e leuer On yoor jjamrr she!^ 
>hoo3d have l^idcemd the crde conlalnlnj; the Setter 
O in the rw for SxaapJe B- 

*iVhen you are told id be:)^ -ko;^ turn the pi^e and 
jtail the speulinx xtessx. 'Ihe ansii«r to th^ £rst stesn 
f&oold be xnarSced sn itnr S3 on yoor anrft«r j^heet. 
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55 


A ^jpei 


69 


A Jc&ui 


• 










- B nflfionrtfi 




C TJlBnBlL 




c c^j&oie 








D fecente 




















E *fcU%E 
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56 


F ^lyt^ocit 


60 














G foiot 








H vt&xb 




















K KG?C£ 




K fJOKE 




K KOX£ 
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A ^wlisi^" 


61 


A pioutdk. 








B tfiwieea 




B &6&ene^l 




c o^iajSe- 




C uAltptw. 




C i}en^ 












D negSaci 




E fCOKE 




E i^€:^E ' ^ 




s NONE 




F a?6u>€^ 


58 


F vtetofi 


82 


'f gfuyjfuL 








G ^um£ 












H ceo&e 
























K ^'Cr;E 




K NONE 
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"D«nocrtUc P/octts Minimum Comp«tMcy Jti I," WastskJt High Sdwd, Oma- 
ha. Nabnska* Raprfmtd iwf ih parmlsslon. 



SIUJLSC X£Z . 



j iai r a lly iermA Isx « ^«K>cr«Uc ftodetr. 
^ All C&c lifoxMtirs TOO a*** to Mkc 7«:r 4ecl«lc3 Is la t3;c «r*rcnc=t isscU— 

aHll55E£££ » rrr— c r« «bieb yoa -poclfi eaprcc cc fiaj la £ ^«K>crstlc 
MCl*t7 M X la Cfe« colwo acxM ^^r-alg act »rp»et acrt Sr t^»€ ststcacst* 
yr« Ml2 aoc «sy^ tc llaf la « ^«K>crsnc aodcsy. 



Vottld 
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3 1- 'Jb* 7r«si^«sc 'vstm * Mil pesseJ ty Ccatr«». 

) 2. Tbc 7r«tl««s: abolishes ^ Ss;;reM C^r:. 

) 3. rim ToUc* ^T««ac late J£a Jcac's £csm vli&cec « seera: 

vtrrast Cc fiad oet If be &2« beca ^blas «=]rtMas lllei^l. 



k i:*ts scatcacej to ^all «lthpst « trisl. 



5- Tt* £snr»rrMcnt step* the prlatla; cf « acv«;«7cr Svcccm It 
crltlclxt* the crrcxaMsc. 

6- 1b« ?r»«ie«at «7polats tie sext Ccreraor cf Jwbreske. 

7. Hie St^rcM Co«rt ^ecltr«e tht ^eeta pesalty «accic«tlrt:tlonel. 
a- Jce Doer speajts **3t e^elatt s^vecvestsl polidet be ^ztsrttt 

9. Kre. Jccce It aot allove^ to vi>te btcta»e of bcr rec*. 

10. The ?rctl'^t flrce « Scacter £xt9 MtzAb^ 

11. The Police rtfisse to allov ea arretted xea to pboae fcle Istorcr. 



U.Mrsika rentes thst ell dtUeas vlll beloas to the «S9« 
reUclca. 

W- Jee delth le tc3eca before the Coa^#s to !>e pet ca trlol for 



15. Kr. Joaee le flaed HO^COO for pAllc <S:ishecsets. 

16. Mr. fclth won over b«lf the vetee la the rcce fcr scyor he 
If the ccKt a«r*r. 

17. ]l«brss3cess elect dtlstes to rt^Tseest thca ^o Cosrrets. 

IS. Tts ?z«tldeat orders thet everyooe he la their bcMS hy lOiQO 
o'cloeh ssch tii^t. 

19. ?ec>plc e» hsrred ftts all dry cr%izcil deetlacs* 

20« Clectlofls «re oeXd re^lcrly. 
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22- Jc*ia Sfcdth is nor rll^-wc^ r«a f-^ m-ffir^ 3ie«w 3cr 
act oVc cArm;^ 

23. Tb« Set* «a« j>Uce for as elect Ico *r» scs -amU ?»Allc. 

2i. €cs^ss -drcltx^s thr.t s xtet« law aer3 act he *""b«T»5< 

25. lie Xr=y 1« er^err^ the ?re«i4e9t to ttUcc «ie «tr««ct 
cf « clX7 vbea crlslx <zlsss. 

26. S^i^fUU ;>Mses « !■» «jkli«: it lUer^al -irfti tiafier 
If la CW Mete Xisvs. 

27. A dry fsxxlahee thm people vltii serriccs sssii «e trcub 
r«ai?rftl» treffie re?;slec£oa« saw moT«l« aofl rc?slr. 

23. Ibe CaA* City Cosccil prriltlt* cm ctf -stodfl^ aapv tlrce 
oo OarV? streets «a2 ssa^s. 

29. TSje City Cevodl sets eelie c seetlra cf t2»e dry tor » 
iaflcstxlsl site. 

3D. lbs City of frescst, Xt^s&ska. ieclires »sr ca CcasSs. 

31. lir. Sslth <toses oot to Tcte In cbe*?re»l4c2tl»l electloa 
^ecdsse b« ^s »^t fed s&e cca£l^tes oeet Ms re^slzc- 
sests for the Pxeslieacy. 

32. A IrcfiX T. V. stctlca ctticis^e s^yor's sacir re^sl , 

33. ?*cpl« *rts secretly. 

34. Kr. Ss±th passes s ler*I fo» eircad to ^t slKcstsres In 
erfer tc <3iesk^ « lew. 

35. Klaorlty cmps sre aot cllcved l=tc « tsl^rslty. 

36. 7eo?le cmcalre to «Zect s ssa tc re? re test ties- 

37. A ^Ifferescc cf cplslea ca i crtsdsl Issue Is solved ty oae 
persoD scklas a ^dsloal 

33. A crftj? cf pecple -r to tJie dty eroadl to ssTc for sa 
IcresUnstlra cf tbe sqror. 

39. Mrs. Jcaes Is sot sllrsef to for yxesldeat Ixcccss we 
hsve aerer had a vosca ;resl£eat. 

AO. Kr. Sdtb refcsesto W fcU state tsxes !>ecsese he ^oes 
act of^rec vlth the ^eraor esd Is villls? to ^o to jdl 
fcr his ectloas. 

41. Jc« refcses to sccept the penalty fcr breakla? « Ifiv 
prohibltia': the ea63cla- cf sarljoesa. 

42. M cbcoses Ctf tc prlsca rstber thea tehe part la a 
sidtlossl var with lAlch he ^iss;:rees ca aersl erocs)^s. 

43. A erct;? cf people hztsk lato the l^"* - t^n^^r, 
gsA hear. hl» wf thcwt a crtsl. 

44. Joe Sdth Is electrfi to ec tc sstlcaal c^nrestloa to help 
plc3c the cext presl^Usl caafildste cf bis petty. 

45. A dtlrea is Jft^^ vlth a lc«l P^""^*; JS^^K^r^^^rf* 
csctlcs taA ssks for c public h^arlo*; <b«Ke tbfs t^^ctic 
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'Art TmU" N*bo School CHstnct, Spanish Fork, UUh. RfHinlmS wiih pwxni$«Ofu 



DIACSOSTIC STAlEAXrCR FOR ART SKIUS ABO OX^XPJS 
TUA oa ansuer xhct^c only one correct <nr«rer. 0*r3cca in letter or ssr&er* 

1« XSilcb of cBe foUovlcJS ^ocs sot describe blac^ znd vlilte 

a. are ^airectlr cTsoslte on a valoe »cale 

b. caa hm ssed to chsn^ the value or sha£e mf a color 

c. are the neatest differ'^ace one can liare In valce or shade contrast 
are one of t&e cljroratlc colors 

2. VSldb of the following Is siot a basic property of color 

a. vsloe 

b. htjc 

c. cJirom* 
Intensity 

€- tcxtsre 

3- An cxarrsle of tvo corsllttentarv colors are 
re6 ani orante 
b. red asci rtsrple 
c- red and blacV 
^. red and /reen 

^. Ptore color over-ogwers srared colcrs 

a. Tree 

b. Fjilse 

5. BlacV pfxc to or scrrondiar a colored area vlU 

a. r»aVe the color a?T>cat less brltjTt 

b. srsr^ tlic color appear rore brltbt 

c. vlU Titiktt tbe color disappear 
<!• all of above 

6. Vi^t valued colors seen vlscally beavier tban dark valued colors. 

a. true 

b. false 

7. After looV-lw: at an area of the color red for a period of tlse. you vlH 
see on a vhlte bzck^ocad (the after lr:a;:e) 

Mm red 

b. ireen 

c. black 
d- vhlte 

e. all of above 

B. In order to create screen paint* one nust nix 
a. blue and vMte 

b- yellow and violet ' • 

\ c. yelloc/ and blue 
bine and red 
ci- sll of above 

^ • 

9- Vhen you nix tvo corple-entary colors^ toijcther you 
a. Tsalnt the colors jippear brighter 
b«- increase St» value 
c. lessen its intcnfity 
d» create a color «fteri:;age 

0. The Intensity of a color is increased -when you add eray or black 

a. true 

b. false 



n. Vhlca color la « oMtotizj: voali ySstulIy a^Tsace C««cra to cone forward) 
the To%tl 

b« red 
c. j^eeSi 
• a. vlolcr 

c. blacS: 

12. la Slstlac a IIt^s?* roon to cT«2tc hamooy vith *occ accents, votjW Toa 
a. cse arcis of brlj^at colors and srall sreas cf seutral colors 

lar^e are^is rctjtral colors and snail area* of krJsJjt colors 
c- »se all v!slte colors 
4. «<c all ^ar>. colors 
«- all of above 

13- BrlsJht color* <ioriaate dar^ colors 
a. tr*ae 
h. false 

1'-. ST^all Ar<>cats of one color can he wsed to vary the darteess or ll^-htaess 
of another color 
a. tree 
Is. false 

»5. If 5hado-^ create aa iJlasloa *»-nth, a collate or relief scttlytore 
caa he «-ade to appear rore three dineaslocal with 
a. color 
nood 

c- point of «T::?ha$ls 

d. line 

e. llyht 

If. Shadows 

a. do sot h*»l? Q« o^scrsre vHct tine of day It Is 

b. aK'aTs ar^ in t%e sl'ape cf tfc* oblect casting then 

c. 0 fall toward the direction of ll«*ht 

d. ray have shapes that are vsilike the object castla? thea 

- 17. Shadows are daTh^^t Irr^Jatelr underneath an^ob^ect and ^adoally get 

ll-^ter as thev"^ a---ay froni the object , 
^ a. ^roe 
b. false 

Xou»h texture cause rlnlature shzdw vhlch enables texture to be seen 
a. true 
b- fal-e 

19. A sh2dov is always attached or touches the object casting it 

a. true 
— b. .false 



Vhlch of the follovin- doe-; not describe objects as they get fsrtter aad 
farther away 



a. 



bluer aa^ grayer 

b. snaller 

c. nore t^tore and detail 

d. higher on picture ^l^ne or closer to the horlxon line - 
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21. «Re could oor dlstisnjlsh fonss and 3%tres If t^iey iiad no valce contrast 
vlth J^heir ft ar roa a diays 
«• tTDe 
b. false 



22. Ublch statement is •S)! croc lAea oaly rl^ cenzcnr or orztll^c nf WKjfct 
Is seen 

a. It appears flat 

b. it looVji like Jt silhoaiitte — . 

c. it appears sriaSler 




23. lo picture #1 I^sc Stagoer wixac type ot llae perspective vas used 

a. three noist 

b. tvo point 

c. one polar * * 

d. atscspheric. perspective 



2A. In ;y^ture #1 Last St»pper the vails votjld be considered to the fi^^ures 
a. ^sitive space 
^ b. ceratlve space 
' . c. open space 

d- no* space - . 

e- all of aboa?e^ • • « ^ 

25-^ picture Last Sapper voald be considered to be in forrul balance 

a. true , - 

b. false 

t. 

26. In picture '1 L^ist Sunper vhat •eonctric shapes have been u^ed to ^rotjp the * 
- people toj^ether ^ '* 

'a. stars ^r}^ 
b« circles 

" d. rectanrles -« , ' 

a. ^ triangles 

27. * tha artist who painted picture #1 Laxt Supper vas 
- 'a. Hichelanjtelo 

b- Picasso ' ' ^ 

c. De Vinci _ 

d. Van Coth - • y ' ' 

28. In pa/ntinif: #1 l^st Supper vhere is the vanlsbln**. point located 
a." center of floor 



b« center of chrlsc 
, e. center of cellini; 
46 ^* of above ^ ^ 
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SlVDZf^S UJDIViDUAL PBOGHESS SUM\5ARy 
TUNICR HIGH SCHCOL_ 



SDC GRADE . 



COUHSi: A^T . SCBOOh_ 



ENTK>f :>AT£ COMPI£TI02a DAIX.. 



COUaSE CBJECTIVES 



ACHEVSMENT APPROVED 
HATE BY 



aSQUIREMENTS: 

/l. list ten art related occupations and 
describe briefly how- art relates to 
each one. Hand In at time of test. 
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2. Complete one drawing using one cr 
two point perspective. Checic li- 
brary for boot on persepective- Hand 
lii'at time of test. 

3. Create a piece of promotional art 
work which sells an Idea or a pro- 
duct, {poster, advertisenent, etc.) 
Hand in at tiize of test. 

4. Create your own palnUng. This may 
be done by using watercolor* color- 
ed pencil, oil paint* crayons* etc. 
Hand in at time of test. 

5. Complete all requirements on the 
color work sheets. Hand in a time 
of test. 

6. Student must pass test with score of 
80%' or higher. You should be able to 
pass the test after completing the above 
assignments and CAREFULLY studying 
all of the study and v/ork sheets. 



TEST SCORE 



DATE . 47 
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^ ^ ^ ZR, HIGrfSCajQE, 

"Sftc irl: M .. 3g^es of irt are vsed b/ g w ei yju e ^ it^fr diiwrtly or irdir«ct2y- 
:S3eptes»e *I'jn not an artist* s«as little siice e^sre « ^peccle^to^ 
not tiae KxxSeriag ahoat the colcr and style of their clcthiijg, Ixv'thcy 

jiKw2d lanc5«=CT and frm^^h their Jme or i riy hcrf to ^^-^ tJKdr ea- 
viranaect. Art is not a field in and of itself, it rioates to ssssy profes- F 
sioM «ad has a definite effect c nzr esstsonal and £ntell«±cal achiera»t. 

7t2 imior h£^ s=bcx>l stade. , is reqairod to cccplete t!» zasuim:^ 
-cctlinad on the indivi^al pnxait gA sSieg^ prjf^ r j^ ^^^ ^y, jraior 

hig^ scirol. ^ reg^recdts are vitfcin the range of anynrae to achieve aaJ 
tbe test can he passed b/ carefully studying the attacMd vsrk sheets which 
enccrrpass all the ciaestdons given on the test. 

^ xXaCTIS; 'EE B3S22)na2S CF AST 

I22er A line is the path of a roving point, that is, a rarh rade iy a tool or 
instrtnent as it is drawn acro ss a surface. A line is only the repre- 
* , sentatioa of the e5ge of sanething, A line doss IJGTT exist in nature. 

SaSfe: A.-3 area v^iich stanis cut froa the spaoe ne>rt: to or arcxx^ it because 
of a defined bcxndary or because of a difference of value, color or 
tecture. 

Cdcsiz Color is a response of our vision to waveler^ths of Ix^ reflected frm 
Oft rfcrject. 

'SIJCZ'. Space -s the reasureble distance bets^ecn established points. 

VAIIS: Ihe degree of li^^ztness or dnyxss given to an area b/ the anocat of 
'light reflected froa it. 

Ihe .^cti«al or illusion of the rou^ness or saoothness of an object* 



aCCY: lifts the e^g-crit s toge th er isto 2 ccnplete asit. 

CXSSSTz aSie <ii££ler>ence ben-oen l£g h ^ and d2r5:3^ 

awccs: A fr^i^"^ of rest ith bo^i sides being egsal. 

'U^HIZnr: A dSifcxxx in siizoes snd £ons. 

a^J'SISi A oester cf interest; draws ^ttestioo. 

' i ^V SiiZgg; Ciasnje fexa coe pl2ce cr cbject to another. 

PXSPCZrzctiz aelaticcship of cne t5aag to zciother. 



CColor vsieel is on next page) 

SKSCTCnggs Stody the dcf initials oelcw then c&2cr in the color vJieel- 

FHDSva* OCZ£SS: Cl#2^3 cn color loeel) Jteny colors sssy ie saae by saxsng 
other colors toget h er^ 3x3uever# there are 3 colors i&ici 
»0i!^0^ be saaSe by rdxino col^j these are re3, yellcy and blne- 
Ihey are called the pri^ssry colors. jCiese three primary colors 
can prodixje all other colors ftdjd:^ thea together in dif- 
ferent ccrhinations. . 

SOata?S? cauosSz i4#S^6 cn color v^ieell Secondary colxars are sade try 
nixing any tio pr^r;jry colors together- For cxanple: 

** 

K2D £ BUS " =vice2r 

U*12rK=Drcs CGtXKSi ^7,3*9*10,11,12 cn 00!^ *iv5cl3 "Kie in t e gacd iate colors 
are ?raix»5 by nixing a ?ri:5ary color vith a nei^ijoring secon- 
dary color. For exsnple, vhen yoa rax red uith orange you get the 
intcrrediatc color rsd-cra:^- Other intcrrcdiate colors w»ld 
try ycllow-groen, blue-violet, etc. 
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^ Ye 




Any £uo codecs %^axii 2re 
directly csposite fraa 
^^Mf*\ ether ^ t±>e cdIot 



Several shades of one 
color. ^hftV^g ere rgr> 
2:^ a3diag i&ite cr 
blade to tte color. 



A set c£ analagocs colors 
f^7rAx: coe priT^ory ^^nd 
all otijcr colors 15? to bet 
ror including t5ie aect pri- 
E32sry. 'SSxy have coe color 
in conxQ, fcr isstsnoe^ cq 
the cizrt above tJc ^nal^pos 
colccs {with amxs) all have 

fC<) COCSL CaiJCeSz Crefer baci: to color -u h oe l 00 wadishaet lU 

Allcf t}¥5 colors v2 fcw belong to cne of tao gro^; 4be W3M colors or the COX 
colors- Jtod, orznge* and yellow arc csually a ss nriJitod vith ibe sun cr fire ana 
are called wasa colors beczose tbey give tbe v5ei« a feeling of i^rsSb. Itoa colors 
are active^ vibrant anJ atterstioQ s^txlsg. Sloe, greea ard violet are assocaated 
vith s3cy jrf water ani are called the cool colors. ^ cool colors are guiet^ calls, 
peaspful, regrF^, soothing^ etc. 

IXSgg XJ r i CZGs Stadv tJMS charts arf defiidtisns above on oolor scenes. "Ciea in 
the squares below s^Jt up your owa design and color it in usiJig tbe color seieni? 
iT<»Ad *v>'trK^ each square. Hand in at tins of test* 
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**Masic Tmst for Junior Wgh Sdioo^s." Ht*>o Schooa Cistnct, Sp^^ fork, Utah. 



5EJ2ScD SHaDAED JEtSIT SST SC2DCJL nS?SIC7 JS. SOOCIS 

eiwice - cssuers ss«y be «se4 sarm liaa oosej tirrc is c^y cr^ iCTttj 
asswer to ms^ cos qaestlaa* 

1. SShich ^ r oLp cf letters is msiral ijctca? 

«• snot of these 
2- O 

/ 

d« 2»te 

e, aooe cf these 



10, b 

12 - 1$ IkMch of the folloMlr-g in e*cb grasp la e j)rofessioa*l sister 
of "Pop- mslc? (ody one correct *=swer per set) 

12. CUvin F^Uss. <5. P«a BSsxicssitii 

J0I53 Desrer ceoc of these 

c. X»rca Copland 



3» 


5 


*- 




5. 




6. 




7- 


Y 


8. 


J 


9. 





15, M» Jrviss Strain 



d« Scsael Berber 
e. asce ti)C5e 



16 - l3 l&lch rrte Is tie 5s pitch ca e^tb «ttfr? 

^ 3 ^ 



16. 



17. 



13. 



c 



T 
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1 



1 



a b c <i • 

19-20 Vhich note baa the Icsacest Trslue la cftcb set? 
« b c d ^ 

. J J- - 



19* 
20. 



4. 1 J- i ^ 
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21-3% Match #tr^ the SdHoydss i&stz^siests to Its £rsqp« 



21. 
22. 
25. 
2k. 

26. 
27. 
^. 
29. 
50. 
51. 
52. 
55. 
5^i. 



(Tyrl« 00. trii ^t 
c«21o 



▼Idia 
STStbtalxtr 

3grlcrpijcoc 

Acoaytlc ^slterfs^t electric) 
flate 

tape recorder 
taaborlae 



3 tbe truspct Is « bsrtss iastr sa e s t) 

s. ^tsl2:cs 

c. voo&dads 

perrsislco 
«• clectrasls 



55. Vhlch of tie fcncwirs type» cf =3ic i» s=a^ 
.opera 

b. SOCfttt, 

d« crertcre 
e« ccncerto 



36. Vhich STOsp Id t&e aost cco s oo vocel clessiflcation for £ cbsnis? 
X ^^»or ~b« tns^t c« Soprzso d. Scpreso JQto 
U ^x»r tciba Bass iCto 3&33 

HI 7tnor ttsborim ^nor TXute 

1 Soprano ti^&nl Bass 



37. ^ tena *A Ceppella* seasss 
a« faster 

c. softer 

d. for the c!B«h; tr-^ccoqpanled 
e» accccspanied by the orchestra 

33« Vhich of the follcvii:^ Is 41 cbcral ^roup? 

Kadri^l d, Cresendo 

b» Sor^ta e, noce of these 

54 c. Kitanlando ^ 
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^er ^Trfeglly loader 
c. access 
d* speed t9 
e« aaoe cf tiie *bcre 

Vhat doe« *rit." tell ras to ^ ia s=ssl«? 
A. €et gr»-fri12y r*5ter 

jet ^Tidtally slo-jer 
c« set x^rta^'^^y loader 

S«t sjzdaftlly softer 
c« •eperate tbe aotes 



^ - ^ Xfttch tbe folloMias ateff aotaticcs vith tlieir saaes. 



}9 Xi 



rcpeet sl^ss 
XeisattCbold) 
bus clef sign 
/:\ treble clef sign 

e. Hoe si^tures 

69. 



9-- 



70 - Xttch tiic followiss vards vith tbtir 4Sefij:ltioa3- 

70, Jloceleraafiot&ccel.) The cocbizaticc of tiro or core parts sirsilt^aioasly 

71* Acecopeniaect b* Music per^orsed'by focr Isatruaests or Toiccs 

72* Bar liae c. Gradually faster 

73. Quartet d* A rertical line «ed to =arfe off s sacasure 

7^1. Hanaony e* A part "which supports Vx priisclple aelodic ISae 
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''Money l&anagtmMt** from Coasvaerism: StudBM HantSbo^, Wesissd* Wgh 
School* Omaha, Nebraska, pages 3-9. Reprinted with permission. 



1. Students will be able to plan a budget* 

2. Students will be able to correctly write and 
endorse a check » 

'3. Students vill be able to correctly balance a 
checkbook* 

4. Students will be able to identify advantages 
and disadvantages of various savings prograns. 

Budr,eting : 

A budget Is a plaii for detemining how your money 
vill be spent for things you need, want, and/or 
hov to save your isoney- The total of your budget 
cannot be nore than the total of the coney you have. 
Exaaple : If your take hone pay for one week is $60, 
then your bu(|get for one ji/eek cannot total aore 
than $60. 

Steps in Planning a Budget ; 

1. List your short-tcra and long-term goals. 

2. Figure incone (includes salary, gifts, allow- 
ance, interest from savings, etc.) 



-3- 



HONEY HANAGEKEHT 



Objee^ ives: 





-4- 

3. Plan according to net pay ratbir th^^jross pay* 
(gross pay — the amount before deductiooa; l.c- 

social security, taxes, insurance, etc.) 
(net pay - the amount you actually have to spend) 

4. List fixed expenses (expenses that are regular 
and need to be paid every veek, aonth, or year) . 

Examples : rent, light bill, telephone bill, car 
payments, insurance, etc« 

5. Subtract the total of your fixed expenses fron 
your net pay. 

6. Plan remaining income acong flexible expenses 
^expenses that arc subject to change). 

Exagples r gifts, concert tickets, gasoline pur- 
chases, new clothing, tickets to sports events, etc. 

7. Total of all expenses should KOT exceed ^et in- 
come. 

8. Re-evaluate your budget as your needs and in- 
come change. 

Sample Budget : (Long-tern goal: to bvy a car) 

Gross pay - §200.00 
payroll deductions 40.00 

Net Income $160>OQ 

Fixed Expenses : 

Payment on stereo § 25.00 

Lay-avay payment 10.00 

Insurance premium 5.00 

^ Telephone 10.00 

Savings for car 50.00 

Total fixed Expenses $100.00 

Flexible Expenses : 

Gas $ 7.50 

Entertainment 15.00 

Clothes • 20.00 

Gifts & contributions ^2.50 

Food lO.OO 

Miscellaneous 5.00 

Total Flexible Expenses $ 60.00 

TOTAL ALL EXPEHSES $^^6?*QP. 57 
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Writing a Check s 



The sasple check is froo a publication of South- 
west Sank of Oziaha. The example below is the 
preferred vay to write a check, and will be used 
for grading the consuaer test. 

Circled nusbers on the sacple check below correspond 
to the numbered iteas. 

1. Date the check. 

2. Write or print in ink » or type the nanc of the 
person or fim to whoa the check is" payable. 

3. £nter the acount of the check (in figures) 
opposite the dollar sign. 

^ 4. Write the acount of the check (in words) under 
the "PAY TO THE ORDER OF" line. Start at -the 
^ left jsargin. 

5. Sign (DO NOT print) your nane on the bottoa 
line EXACTLY as it appears on the bank signa- 
ture card. ( Hie card you sign when you open 
a checking account) ^ 

6. Record what the payment is for on the aesso line. 
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It is possible to stop payacnt of your check by 
notifying your bank. A charge will be cade for this 
service. A tank service charge aay also be laade by 
banks for handling checking accounts. 



Endorsing a Check ; 



To endorse a check, sign your came on the back, 
(upper left end) 

Your signature of endorseaent muit be the saae as it 
appears on the front of the check after "Fay to the 
Order Of". If the endorseaent is to be restricted^ 
* sucK as "for deposit only," these words should be 
written above your nase. 
Exaaples of endorsements are as follows: 



Balancing a Checkbook ; 

Your checkbook register is that part of your check- 
book where you record all the checks you write and 
deposits you xaake. When writing checks, record the 
following: 

1. Check nuaber 

2. Date of the check 

3. The payee (one to whon check is written) 

4. The aaount of the check 

5. Subtract the aaount of the check fron the pre- 
vious balance and write in the new balance* Be 
sure to record the checks in your checkbook 
register when they are written. 




For Deposit Only* 
John Doe 
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6. Deposits should be recorded in the deposit 
coluan and added to the previous balance. 



A typical page frets a checkbook register is shown 
below: 
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Reconciliation of a Bank Statenent : 

When you have a checking account* you usually re- 
ceive a statement froa the bank once each xDonth* The 
b'^nk statement usually provides a form on the back 
of the statement to assist you in reconciling. - 

You ^fehould prove the accuracy of this statement with 
your checkbook in the following way: 



1. 



2. 



3. 



Look at your bank statement for charges- (other 
than checks) made against your account* 
Enter and subtract these charges from your check- 
book register. 

Remove your cancelled checks (checks paid by bank 
and returned to you with bank statement) 'from 
your bank statement and sort them numerically, 

67 



Coapare the aaounts oa your cancelled checks 
and deposits with the aaounts written In your 
checkbook register* Check off (v<) all can- 
celled checks and deposits In your checkbook 
regl;ster« 

- 5. Insert the last balance shown on your bank 
statement. 

" 6. Add*deposits not, credited to your account* ^ 
?• Deduct all checks outstanding (net checked 

off in your checkbook register and not yet 

charged to your account) • \jr 
8. The adjusted balance of your bank statement 

and the balance In your checkbook register, 

should be the saae. 



Banking and Saving : 

BanTcs and savings institutions' are "taoney store$" 
that^deal i.n money and financial services* A wise 
con^Kuiscr will compare the rates of interest, charges, 
convenience, and serivces available at a variety of 
banking and savings institutions before selecting one 
or more of them* 

1. commercial bank - checking accounts, passbook 
savings, time certificates of deposit, loans, 
purchase of government savings bonds 

* 

2. savings , and loan - (tends to pay higher interest 
rates) passbook savings, ^imed savings accounts, 
time certificates of deposit, loans for housing 
busj^iesses 

3. U. Governnent Bonds - loans to^ the governoent 
in which the governaent pays you interest. For 
example, you buy a $100 bond for $75; when it 
matures, you receive $100 
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credit iniot: — (offers ^ahers fairly good rates 
for savings and for loans) a group of people of 
the same employer «ho Join together to forss a 
cooperative association 

tise certificate of deposit - a certificate 
issued to a person vho puts soney in a savings 
institution for a definite length of tlxe, 
usually 3 oonths, 6 a&onthsv one year or longer • 
The cioney is on deposit for the specified length 
of time at a specific rate of interest. These 
certificates usually pay a higher rate of in- 
terest than other kinds of savings. . 

passbook account - a savings account paying the 
loves t rate of interest. Deposits and vith- 
dravals can be sade at any tise* 



Your checking and savings accounts are insured up 
to $40,000 for each account only at banks vhich are 
seabers of F.D.I.C* (Federal Deposit Insurance 
Corporation) and at Savings and L&an Associations 
vhich are aesbers of FSLIC (Federal Savings and Loan 
Insurance Corporation). 
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Appendix A 

Schools and School Districts that Verify 
^ Competencies: 



Academy o!ih«Ho!y Names. ATbsny.NewYo^ 
Compplcncybased tnsixvc^ ioi jiH courses, ^denl must demonsirale 
com^Jdcncy baorcconlinuing scqucnfid snalcnal 

Ancfcora^e Borough Sdiool £&tnct Anchorase. A!a^ 

Oassof 1979. Basse skills proficaency required m EnsSsSi. maih prcSdency 
' requ^reA 
Arizona 

Requa'es ninih grade readins !evd for graduaisoiL 

Oa3g(^SdK>olCSslr5<^<>a^A]adca ^ 
Reqinres eel skals foi ^3 fJudenls, ^n^e cuniculum uses behavabral objec 
l^ves and vcnBcation of ^cUs for ^radua^on- 

Denver PubSc Schools. Colorado 
Smce 1959. profjcser^cy requ'ircmenls in language, anthmei5c reading, and 
speEng. 

4- Duval Q>uniy. Florida 
Functional IiJ^>«*cy- 

-Eldorado Hsgh School Las Vegas. Nevada 

Seniors must enroll m additionaa base math course if ihey canrot pass a 
math placement test at end of ilth grade, not required for graduation 

Gary Oty Schoc^^. Gaiy. Indiana 
Just admmislcred (1 76) first compelcnQj Jest m math, ^5so going lo use 
tests in reading and vwiting and ^>^g. reading requirement for dass of 
1977 

HavuaTi Educatiorfal Assessment 
Performance indicator 'or English with competenq^ type test 

Immaculate Conception Academy. V/ashlngton. D.C 
Complete comptency-based cunkulum in sodal studies. 

Los Angeles Board of Education. California 
Reading profidency requirement 

Nebo School Dislrkrt. Spanish Fork, Utah 
Requ'ires competency verification for career educa^on. mu^ typing, 
physical soence, mathenwtics, home economics. Eriglish, and art 
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Pace H}gh Sdsocl Lc>c3tfu Bojife 
Cojspetency reiyjired an EngHdu 

R£l5?s AcadeiKy. Andover, MzssadrjsetLS 
Con;pe2€3^ reqtnred sn EngHsJi. 

Rsoenix Union Kigh Sdiod Srsiera. Aaona 

1977 --naathenia^ pitjSdency r^^u3^^ 
1981— uT±n3 profidency r^^i^reroenl 

Oregon 

1978 Sa goals ioi piMc educa^on- areas of peisondL sodaL and 
career deveiopmem as quaI2ca5on for diploma. 

Parkiose Sd>oofI^!ricJ -^3* Poidand, Oreson 
h^svmvm competenoes in math, reading, wnl^ns. and speJHns. 

New York Basac Coropelcncy Tesls 
CIa!s oi 1979 "Tea&ng and jualh leqiaremenl^ October 1976— e^g^en 
mental e£^ns of t^its av^ble for cvacs and ohfensh^p. piacbcal 5aences 
and hea!th* and WTi&g sidllsu 

SaS LaV^ Giy School District Utah 
?^ fall of 1976 Hr3 have mstrumenls foi EngSA and ;nalhemato<. com 
petency based inslnscfion was the pisonly for 1975-76- 

St Paid Open Sd^ool St P^aii Minnesota 
No Cam^e units. Ins;!ead uses oAer ionds of eig^enences and com 
petendes for giadua^on reqtrrenients. 

Southeast Free Sd)Ool Minneapolis. Minnesota 
M:n:n:u77^ requ^emenls in communtcdtion and lan^uas^ mathen^cs and 
science, sodal perspec^e and humanitses. and persona! independence 
and iniSative: aSI veiS'ed by competency, 

Wesx^e High School Omaha, NebrasJca 
Mnimuin competences, reading, wiiting, oral communxatoa, cor^sumei 
Ism, the democratic process, and proHlem solving, 

VJesl ^•^I^o^dL New Jcsey 
Minimum requirements in math, sdencc. reading, and language arts. 

Greensville County, GrecnswHe, Vir^nia 
Minimum standards set for dementaiy through h5gh sdiool 

Lincoln High School^/xscon^ Raj^ds. V/isconssn 
Ba^c sid! peifomtance examinations required in English, math (com 
puta^onal and practkral approaches] be^ning in fa!I ot 1977, 

Dominican High Sd oo\ DctroitMichSgan 
Exit competencies in personal and fam3> management employment .s!d!s, 
dv3c and sodal re^n^^!^es. aesthetic humanistic appreciation. 



Appendix B 

Status of Minimal Competency Testing 
at the Elementary and Secondary Levels * 



-May 1976 

• Le2islal5on Enacied 

• Legi^ion Pending 

• Siaie Board Rtalings 



I. Legislation Enacted. 

CcLjomm: SB lllZ Passed in 1972 and S3 1243 passcd^l975 The 
two acts combined create she CaSfomia High Sd^pol ProfkSency 
Test Sixlcen-and IT-year-olds, upon successful conqjlefion of ihe test 
are awanJed a proficient? ccitiBcale legaEy eqiwalent to a Kgh sAool 
AT3bma. Tliey may leave ingh sdioo! if they pass the test and rcceve 
parent permission- The test covers the process areas of reading and 
computaiion and the content areas of consumer economic arid math- 
ematics- 

ColoTcdo: SB 180. Colorado revised Statutes 22321095, Enaded 
!975 Prov-sjons ci the Ad- If a local board ci education imposes any 
^eaal profidcncy lest for graduation from the twelfth grad^ beyond 
ihe regular requirements for satisfadory a>mple^on of the courses 
and hours presoibed for g^du^^ the resuUs oj^ch iesls shcsH be 
tssed by school i^ds to design regular or spedal dosses to meet the 
need' f cach'M-e^csmd}ca^edbvoveToStesi^esuhs.Uaho^xdde^eX' 
mme^ to mipose such a profidency test, such test shal^ given at least 
tw:ce durmg each school srcor and inmdl testing shoU take place in the 
nmtb'grade. 



-lha status report was pxepited by T-i. Chnstsan Rpho- assodate diredor. Research 
end fsfomialion ServKes Departmf /it EducaSon O>mn^«on of the Stot^ Denver. 
0>k>ildo NASSP ap5« W-es thi. autho^^y granted by Dr Pg>ho and by ECS to 
dude this summsy of legiswiiSon and State nwngs. 



Ar4 rfrJ ^! i i n*A a^adox^y iiSxH ibe re<rur«'>€5'-^ ^ a special 
prciioencv icj>! :rf^^d -^ndei ^ pro^^'Ons irf sch^ec^or^ il] of 1^ 
season shdH be providet remedjcH or tistond! senjce^ dumg iftc 
school do}, :n ihe siihjea <srea m a fcirfj icsr md^cdes de^knenoes 
for grsduaiion purposes. Such q cfefli shdH be provided ihcscjser 
tr^es from she tme cj the ^xJttdl testing wJH sudi tme cs she resists 
of she speadi profiaenc^ test ere sais^ac^r^^ Fcrents of children gyot 
sc^Qdoriy fiif^Hir^ the reqicrerrienis of a spec^ prv^zsency tesi shdU 
be prov3ded tcftn clU speadi profiaency test scores for iner tfcH o ^22C^ 
mum oforxe each semester. 

Bor^a CSSB 340. Sec 229B5. Enaded 197£. Lowers asc <rf consul- 
soiy school anendance from 16 3o 14 sweats. The Act p«>v3des dial any 
%:i5denl who is al Icasl 16 yeais old may be pcnmtled io lake a high 
sdioo? ecujvaJency d^loroa ejcaminaSon, ^«d ihat siudenls «ho arc 
at le^cj 14 and have the approval of a parsnt or guardian, may be per- 
mltled to lake the cxairmaiaojv Any i»ud2jit u-ho attains sa^actoiy 
pesioTimmce/jn the exanKnatson ^aH be au^e^deij a school equi- 
valency Splom^ and dia3 be cxen^pled iiom &e compulsoiy sdiool 
attendance recuircnaenls , ' 

b aJso requires ihe sfate board of educaljon to eslabSdi perfonnanoe 
standards and piov^e lor comprdicnsrve esiamzna^ns to be admsnis- 
*ered to candldales- The departmcnl of cducalxm as auihonzcd to 
award hjgh sdiool equHalencv d-plomas to successful candidates and 
eadi district school board is reqvSed to offer and adjn322S!cr the exami 
naisons. 

Vif]g:nia HB 256 • Standards of QuaSly Act Passed^ in 1976 l€s5s3a^e 
sessson. Effectlvdy July 1. 1976, The ConstituUon of the State <A 
Vir^ia calls for the state boaj-d of educa^n to prescribe standards of 
quality fey the several scJ^l-djwsions sulked to rcwson by the Gen 
era] Assembly, One of the goals of education in Vir^ia Is to aid stu 
dents. conKStent with their atxHties. to become competent in the funda 
mental academic ^uCs. 

Each school divs^n is to give fcghesl mstruc^onal pnoiityio develop 
ing the reading, communjcat^nl and methemato ^dUs of all students 
«.iih paitiiculai ^ttent^n to the primary grades (1 3) and 'die inter 
mediate grades {4 6). Remedial work for }ovu achieving students sfitall 
begin upon idenfification of student need. 

By September of 1978. the state board of education in cooperation 
wtih local distncts shall establish specific minimum stateucde edu 
caiSona} objectives and a uniform statewide test in reading, communi 
cations, and mathematics ^cills. The test is to measure yearly progress 
for individual students. 

The Act also sets standards in career preparation, special education, 
gifted and talented students, personnel teacher preparation, testing 
and measurement, accreditatk>ns. planning and pub!ic involvement, 
arid distrkt polscy manuals. 



Legislation Pcndins - 1976. 

Anzono: S3 1138. Per-fes^ Woiid re^Jd cx^A stati? board r^ing Ir/ 
T.rA aEcrA-Ti3 jhe Siale Cr^OTn Ad-^xinen: EvalusDon ;o be used to 

Ccl^om-^ A3 1731 EncOTipassr^g recoir^icndsiscwis snaiSe by she RISE 
\ EdoCT m fcteni^aie and Seccr.dary Educaiian) COTiiriss^ci 

One of iLhc |^ca:3sots of 1x3 :s a reqirremem for s*e tcsfe-^ of 

imd con:pcle::i£y sn base sj£^ 

AB 3^3 Tins roc£5ure C22s for sdiool dlistiicts to adopl "aiemath^e 
sl3c^ns"' for srjdents to congifee a hj^h schocJ educzai^Ja Mcn^oned 
Xi :he M are pracijcsl dcmonsiianons of sJcHs and compdendes. woik 
eaqjencnce. and o!h» oinsde school expcn^ce Assessment of pig^a 
progress toward profidcncy sn ba^ daSs is also reqj3sred 

ProhJxlsd^adni2S^c«crpionK>i5onof an^emenl^ 
P1.-P J to any particular grade i;3a5ess his reading aJrity is ai least equaj 
?o that prescnbed for pi^ir^s ^ sh^ next krtv^^de, AHSy is to be 
deterrnxed m a naanner presoa^cd by ihe state c^d of educadon 

fTonda HB 2455 VJcrJd repcaJ CSSB 340 tsee page 66. B ^pendix 
enacted legislation) in 1975 ses^n. 

. SB 107 and HB 2659 V/ould requ^e tw^th grade students to pass 
fxjTiCfconal Steracy exe^mina^on an reat^ng. wnSing. and mathemalks as 
* reqtrremcnt for gradua^n from f-^h sAoot ssxth gradcis to pass 
<:m3ar test to leave eJementaiy school The department of educa^on 
3 to develop the test 
Jdcho: SB 1390, Th3 b2 would direct the state supcnntendent of in- 
struct/c^ to dev^op a testing prosram covering the bask sJcB areas 
Tl^e test tesuhs are to be reponed hzck to the legalature 

Kansas: SB 406 Would rcqu:re high school students lo lalce a general 
exammaTson as a requ^emcnt for graduarioa 

Mary'.Qnd SJR 69 Reqi;€^ts the state board of cdut^tion to requfre a 
mmimum !evel of profsdency in basK sKl areas as a prerequi^e to 
h^gh school gTaduat>:>n- 

HB 1433^ Tfcs b£l would have the state board of education prescnbe 
progress:ve!v advanced iptnimal reading levels for grades 2 12 Pro- 
motions from grade to grade would be controlled by this test This iSi 
has passed both die House and the Senate and now awaits the Gover- 
nor s veto or signature 

Penns>'&cn:a HB 770 (Re\nsk>n of ^ate education codes induded m 
S3702. Part D}- Student Competenaes^ Each school disirkrf^shall, in 
accordance with r^ulaik>ns of the state board, devdop a system of 
tests tJid measurements to evaluate whether or not sis sia^ents have 
developed mrnimal competences within state mandated programs 
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To fhis end, &>iiKt dia3 orpleni^i a confniiins rcvseiv pj^>- 
Srains f Q measure stiadeit-l con:pcienocs sn ddl!s necesssiv to en!ci ibe 
*-»?oj!d of weak and to cope uiih proKems encountered by edu!isu 
iBe review shzSl indisde bin dwll nol be fariled to nseesunns sjude^j 
abiiiy jol conimia^icaie end rosrgyjie eSeojv^y. understand and 
pedonn peiSQ^zL imaixc 2nd consult saAs mdiicjsg understanding 
consCT3er finance^ co!rpi:M3 snleresl rales, pmrhasng ansurancc, 
conzpJefng personal lax fonns, knoutng Ae of prcpeny and 
S^es. and con^ehcn^g re^da:^ leases and pi^sxha^g 
asreemenls. 

Tennessee HB 2060 High school graduaison d-pbma based on pny 
Socncy exan^aiion sn reading, wii£ns, ^^d raaihemaScs. Pojpols :n 
saoh and {tenth grades to peiiorm in baac sJcH areas ai £&h and nxth 
grade feyeJs or enrol] in remedial programs. 



in. State Board of Education Rulings and State Department of 
Education Actiidty as Related to Minimal Competency. 

Anzona Bfec&ve January 1. 1976. school districts wouJd be required to 
have snjdcnls recejv^ng ihc standard cighlh grade certificate Jo be aWc 
to read, uifte, and compute at the sixA giadc Jevd- High school-stu- 
dents would have to demonstrate an ah^y to read, iwnle, and compute 
at ihc tmih grade 2evcL 

Georgia The sfete board of education has passed a resolution requjmg 
the depanmeni of educiftjon to prepare and Jocalxiisirjos to adrnmis- 
fcr a critenon referenced reading test to fourth grade pupils in the 
spnng of 1976_ The test currently dcsgncd to asast districts in identi- 
fying students itho might need remedial assslance if promoted. The 
stale board i$ cuircnily sludging ihe issue of cut off scores and nonpro- 
motion, 

ft 3S antidpated that this testing process wSl assist local dastnos in better 
utilicng SIO milBon in state funds earmarked for ihe Georgia Com- 
pensatory Education Program, 

Louisiana The department of education has requested the state board 
of education to include a sludy of minimal competency testmg wiihin 
the dcvdopmeni of a state master plan for education. 

Mcry&nd The s!aie board of education is studj^^g the Issues related to 
the aeation of a minimum fsasjc proficiency exammation for high 
school graduation. A decsion is antidpated pnor^^o the summet of 
1976 

The Slate depanment of education has developed the Mary-land 
Basxr Mastery Test for reading whk:h is now being administered m 
grades 6. 9. and 12. This '"Survival Reading Test" {forms b and c 
,9th and 12th grade feveD is also being administered m the fall of each 
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Msssucf-usccs Ai pres^er^L she Massdd;u$eils D^?p2atnjer4 of EducaisorL 
31 c^r.>i^«n »^ edisc^ics-s thrc^ushoi;! state. 2S begins^ing lo ad 
:hc .j^^iic <A Te^r-i'2'*i^^'n!!> foi hi^ scfe^>ol gradual end srrfrj 
ir^^ni staTidards To date, no Jegi^jdon has been £led or board ns'Sngs 
.passed- A prcbninarv report was presenied fo she Massadrusdls 
Board of Education cc^ March 24. 1976 Smce iiai time a ssale^^e 
coinn!;:!iee has been csratS^jed to de."e!op con:pe:enGCS and po&y 
necessary to jn^!emK:l ihese coii:pei€35des 

JVefcrcska Approv al standards- demcnlaiv and secondary 'schools are 
re^j:red to esiatSd: a nrnimaJ peifoimance !evd in reading, wnfin^, 
and anlhinelx- Scho-Js arc lo re admbiisrer the evaJuaiion snstnmenl 
ointil irsas:e3> has been ifesnonstrated h)^ aS sjudcms. The s!ale depart 
fner-t of education has an accep!at!e instmineni ava3aKe if fte sAools 
request sis use 

fweic Jersey-!- H^e stale departmeni of education as sn ihc prot^ss of imple 
snen^.g Chapter 212 ^onginaUy S 1516) ihe -jhoroush and dfic5enl 
IsTx" dealing w-ilh a statewide SuprCTse Com decision on school fi 
nance. Also appBcefrJe 2S the New Jersey Adnrnislia^'c Code TiAz 
6 Education, SvbdL^ 3. Chapter 8. in particular 6:8 3S. dealing v.iih 
the creat5oa and ev^uafon of remedial prograinsL 

Oregrjn The s?tale board mandated new. graduation requirements in 1972 
^•;th local distnds fikng implementa^n plans by July of 1974 for the . 
dass of 1978- Ner^ requirements arc based on credits for courses, 
attendance and requ:rcd competes^des in personal social and career 
areas. Distncts are so develop own performance indicators. 




